_>—

ot

-~

. , DOCUMENT RESURE -, ¥ * .

. : . , R
ED 148 533 ) , 95 " RC 010 267
AUTHOR Edington, Everett D.; And Others -
LITLE Rural Career Guidance: Adninistzator's Role in

{ ) Implementing Change. .

INSTITUTION American Assoc1ation of School: AdlinistratOrs,

Washington, D.C.; Far West Lab. for Educational
Research and Development, San Francisco, Calif.; New
. - . Mexico State Univ., University Park. ERIC
‘Clearinghouse onm-Rural Education and Small Schools.;
Ohio State Oniv., Colunbus. Center for VOcational’
Education. :
SPONS AGENCY Bureau of Occupational and Adult Education’ (DHEW/OE),
. Washington, D.C.; National Inst. of Education (DHEW),
Wwashington, ‘D.C.; Office of Career Education
L:\(DHEH/OE), Washington, D.C.

PUB DATE * 'Feb 78
CONTRACT 400-75-0025-M~2; 400-76-0122-n~1
GRANT ' G00770085; G007701%48; G007702133; 6007702314 .
NOTE" 89p.; To be disseminated at the 1978 AASA Workshop
~ . for Career Education in Small Schools ; The National

, ‘ . Rural Career Guidance Communication Network of the
* Far West Lab., Ohio State Univ. Center for Vgcatiomal
Education, and New.Mexico State Univ. was us

EDRS PRICE . MF<$0.83 HG-%4.67 Plus Postage.

DESCRIPTORS *xAdministrator Guides; Administrator Role; *Careeg
’ > Education; Committees’s Community Involvement;
Cooperativé-Equcation; *Educational Change; .
Educational Innovation; Educational Objectives;
Educational Resources; Elementary Secondary - | -
Education; Guidelinesy Instructional uatetials.

*Integrated Curriculum; Occupational Guidance;
Program Content; *Program Planning; Rural Educatlon;
*Rural:Schools' Vocational Education

.

Al

ABSTRACT . . . ' :
Rural administrators play a k“?'tole in &ncouraging
'chanqn within schools and in .integrating a career education prograna
into the existing currlculum. The gquide covers -.-innovation and its
relationship to education's goal and objective; factors affecting
educational change within the school, community, and adwinistration;,
and the community's role in the educational change process. The.
implementation of an _integrated ‘career education program is descrlbed
in terms of the ada¥nistrative plan, curriculua developlent,
'instructional development teams, pupil personnel se 11ces, school
orqanizations and activ¢ities program, placement ser®%ices, staff
development, community involvement, advisory'committees, and
evaluation. Three levels Qf career education prograas atg discussed:
the elementary school proqran vhlch should be developmental; the
junior high school program which'is basically explorative; and the
senior ‘high school program which provides opportunjities for
investigating &areers in depth. ‘Key considerations in making a
- cooperative vocational education program operational are suggested.
- Four types of community-based experiences in career education are
also_described: interviews, shadowing (vhen a student spends a daz
‘ \}« worker at work), field trips, and resource speakers. For the
‘m[}{U:art these activities involve the teacher, a sipgle student, a
gTddy°Qf students or the entire class, parenps, and the community.




13

(New Mexico stat

-

.

08
RURAL' CAREER GUIDANCE

"Administrator's Role in Implementing Change

4

February 1978

- -

Developed and Disseminated by

. R * ’ | ’

ERIC Clearinghouse .on Rural Education and Small schools
Funded by, Nation®1 Institute of Educafion

Contract No. 400-75-0025, Mod. #2

ERIC Clearinghouse on Career Education
" Funded by National Institute of Educatio
Contract No. 400-76-0122, Mod. #1

American Associatjon of School Administrators
Funded by Office of Career Education.
USOE Grant No. 00770085 .

National Rural Career Guidange Communication Network
e University, Center ¥or Vocational Education
and The Far West Laboratory)
Funded by USOE Bureau of Occupational and Adult Education

Grant Nos. G007701948, GOO770?133, §607702314

’ .

v , | o

¥

To be dissarinated at 1278 AASA /
Workshop .for Cereer Educatior in Small Schoolg

.which will be held at various ’ S

i : US DEPARTMENTOF HEALTH,
! ccations: : EDUCATIONS WELFARE

i - . NATIONAL INSTITUTE OF
San Antonio. Texas e oucaTion -

i ) Y NT HAS BEEN REPRO-

eFerens focnale: LS, Secu s 25 T
rel - SON OR ORGANIZATION .

& Portland,/ 0 fegc.’"' - ;?FNZE: OBINTS OF VIEW OR OPINIONS
DeKalb ;- 11linois STATEO PO NOT NECESSARILY REPRE-

i i CIAL NATIONAL INSTITUTE OF
Reaq' N9, Pen nsy Tvani a ;EEI)TJTCg:rc;N'POSITION'OR pPOLICY




- . N <

This publication was prepared pursuant to a contract with the National

Institute

of ‘Education, U. S. Department of Healthe Education and Welfare. Contractors
undertaking such projects under government sponsotship are encouraged to express
freely _their judgment in.professional and technical mattgrs, Prior to publica-

tion the manuscript was submitted. to AASA for review of its approoriateness ’

for dissemination at.the 1978 AASA Small School District Career Education Con-
ferences. This publication has met the criteria for such dissemination. Points
of*view or opinions, therefore, do not necessarily rbpresent the official view

or opinion of either the National Institute of Education or AASA.
- . , )

This bogkhét may be duplicated in whole or in part, whenever ‘such duplication - °

is in the interest of bettering ‘edutation. :

v

4

&

. ) , ' )

&

Ie

' ’

EDUCATIONAL RESOURCES INFORMATION‘CENTEé.(ERIC)

RV —_
~'i:”» s . * CLEARINGHOUSE ON RURAL EDUCATION AND SMALL SCHOOLS (CRESS)
o co - New Mgxico State’ University
. ' Las Cruces, New Mexico 88003 " : L.

ERIC

Aruitoxt provided by Eic

. o EDUCATIONAL RESOURCES INFORMATION CENTER (ERIC) :

A

CAREER EDUCATION (CE)

. Ohio State University -
. 1960 Kenny Road)ﬁ///’\\ .
Colgmbus, Ohio 43210 - o

-’

a3




b I

CONTENTS

‘ﬂ'
CHAPTER I -- The Administrator's Role in the Educational
Change Process ~- Everett D. Edington

. Introduction . . . . . . . . . . . ... . o

-~

Innovation and Its Relationship to the
Goal and Objective of Education . . ﬁk.
. . . ~

Factors Affecting Educational Change . .

) o
Within the School . .
!

Within the Community .
Administration . .

Role of the Community

Bibliography . . . . . . . . . . . ... e .

CHAPTER II -- Administrator’s Guide for the Imp{ementétion !

Ve

" of Career Education Programs in Rural )
Schools -- Everett D. Edington and Howard K. ‘Conley

Administrative Plan . .. . .l e e e e e e

L4

Curriculum Development . . .
. . ? ’

Instructional Develobment Teams

Pupil Personnel Services . .. . . .

v, . - ‘m_ﬂm_,,..pum.m:u
School Organizations .and Activities Programi™ . .

e
e

‘Placemerit Services . . .

Staff bevelopment . . -
Community Involvement.
13

Advisory Comnigtees ..ﬁ
. L 4 -

Evaluation . . . . . § .




Career Education in the Elementary School

Pro;ects for the Elementary Currlculum °

\
|
|
|

B

'Junlor ngh School . n

Seni?r High 'School .
*

.

Cooperative\<:o§rams .

éibliography o e e . - e et e e e e

h .
e K

CHAPTER III -~ Discovering Resources for Career Education

;, " ERIC Clearinghouse on Careef Education.
Enterv1ews =-
. LA

|
Shadowing .

Field Trips

_ Community Resource Speakers

¢
L

Guidelines for the Selection of Careqr Education Materials

Aruitoxt provided by Eic:




.

. D i
- \‘ -‘ : L]
N CHAPTER I .
, N - [}
’ L THE ADMINISTRATOR'S ROLE IN THE EDUCATIONAL CHANGE BRROCESS
[ - ' ’ )
Introduction . ’ i - .

L L ..
A dilemma exists concerning public education's'role in bringing about
R - . . .. )

¢hange within our social system. Should schools reflect the philosophies of

the majority within a community, state or .the nation,or should they be instru-
. , .

ments to bring about change within the system or even in changing the structuré

- ‘
4 '

of the system itself? }ﬁ the past, the role of the public schools has generally

been merely, the reflection of the majority within its community whether this
reflection was religion, politics or whatever. This view was accepted by both

:

eduéators and- the public alike. .

» LA

Changes .seem to be taking place not dﬁly among educatQrs bit also within
; . :

' —the public. Raxely does anyone go so far as seeing the schools taking the role

e N
N N 0

c/l\ of chénginq the~socia1 structure,but they do seé phe schools taking theivital
. ; Voo * ,
function of leaderéhip,,thus, bringing abodﬁ-importagt §ocia1 changes within
‘the existing ;ocial system.« In th; past, this fﬁnétion was h?e pfero;;t}ve'
of higher"educa%iqn,but now it ié starting™to seep into thg éecondary aﬁﬁ g

PE)

) . . - : . \ .
’ eiementary leve]l of our publié educational systems. y . - '

’
e

‘Cerﬁain conservative elepents see this as a cause f greaf concern while

o . ' g ‘~ v ) . . | .
. most progressive groups applaud this change in direction. This is hot a rapid
. P ! ’ ]

overnigﬁt Ehange but it is _slowly beginning-to permeate throughout most of the
f ~ ') .
system.: Such a change in r%ﬂp deflnltlon, in 1tse1f is na%ther -goad nor bad,

¢
//< because -the school maw.be an éxtremely powerful force in, brlqg;ng about de51r-'
able as well as undesirabie change. T ’ ‘
In :édefining~this Yole it will be imporfant that \the schools restrpctd?e

- o

their systems for obtaining information used in decision’making. John I.

. v . N . N _ .
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P a K .o
Goodlad (1973} advocates, in .order.to satisfy the different realmssof decision

‘ﬁ\aking which will become a paft of the role of the schools, that.differing data
. 4 . . - . \

¢

[

sources must be brought into blay f&r finding new solutions to problems. He. . '

L o .

- . . 2 . . . g o . .
/ suggests that educational institutions tenhd to draw their data from the safety
. , . )
-~ . of‘cgnyentional wisdom, that schools are conservat§vely oriented; and that
. ” ) T . * - . - . ¢ -
most controversial and potent thrusts of innovations are blunted. , >
) kol - -

» »

Education has been geherally conservative, and slow to change when com-
R » ¥ ~ L]

pared to other disciplines. ﬁcMurrin {19697} andicates this is.\due to the

naturalgcopservativeness of social institutions.of this nature. Roggrs. and
) L , . .
e Shoemaker (1971) indicate that this has been changing recently que to the fact ,

that society, in general, ds more open‘to.change_and that rgsources are now,

available (still on a somewhaf limited scale) to encourage change and innova-

A -

a : tion in education, They pointed this out by the increase in the adoption of
. P ) p

three 'educational innovations: (1) Kindergarten, (2) Driver training and

<
(3) Modern math in three differént periods of ﬁime.’ This decrease ¢n the time
to acgept education innovations may illustrate that society is more willing to

accept change and that the schoals are merely reflecting major society.

L E There are some ihdications that rapid acceptance of change may not always

lead to lasting and desired change. There i} little empirical evidence’,

A -
-- - :

however, to substantiate this in education. In an example\ used by Roger and, . .

v ® » >
. . -

- . Shoemaker (1971), even thougﬁ kindergartens were slow to.be accepted, once ‘ ’

. . — ) . . - . ) i - ' .
'initiatesthey-generaliy have for the most part lasted as an integral part of /"

.

the school system. A great many teachers, parents and schools are not satisfiedw
., 4 N + ’

with the new mdthematics and are meverting to the more traditiopal methods.

y This'may be due to 'the fact that adequate in-service ;nstrucfion was not pro-
. vided for the,deathers, thus, creating frustration. ’
- - t » (. . s
- i ' . 4 .
rd - 1 _
’ ’ ‘ -
XY .
o ) { . )
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//7etter educated and upper middle clas Americans; however, there is such a wide
v

’ \ : .
Innovation and Its'R lationship to the Goal and Objective of Education

1

There is:an unending controversy regarding the goals and obiectives of '\
‘ IR . o
the edugational system. Extremists”in’ either direcfion can be found im almost

~

. ‘ . \
any program within the schools. Thereiare advocates of only the "3R's" and
\ . to.
advocates of the completely "humanisticJ program. Some would have: the schools'
Tl , ’ - '
rigidly structured with no input by students, while others stress the only way -

a person learns is with complete freedom to choose not only the way in which he

learns what he learns, but also whether or not he needs, to learn at all. A

Y

.- AN
complete range of opinions is found among educators apd lay citizens in the com-

N

munity. Generally, a larger percentage of the educators rathgr than other

‘citizens would favor more progress‘ve goals of learning, but this varies from

L l >
group to group. Those persons fadbring the more progressive goals are 'usually -

f
ariation that generalizations, here, may even be dangerous.

/
Such controversy over the purposes of the educational system are healthy.

Without differences of opinion our schools would become stagnant and fail to

meet the needs of our ever-changing society. It would also lead to control by
N .

a very few who would be able to indoct;inate the youth to their philosophies

and, thus, in a generation have one basic philosophy in complete control of the

14

3

social system, S

THe American society is at a point in time when extremely important deci-
1 ! ‘ ! - /. . '
sions concerning the future and direction of education must be made. Sterling

M. HéMurrin (1969) in Schools and the Challenge of Innovation, stated, "But if

many.of these decisions are to be made in the future - the very near future - at
._‘ - .

least one major,decisioncmust‘be made now. It is the decision on whether to

~

cling to.tﬁe%é%tablished educational habits and'cugtoms and thereby perpetuate
. Y -

.
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habits and customs and move in'new,direc;;ons."

\\ (; ', ’ . ° " ) '\/ .
. N Y AR
b o : e
. e , . - '
' ‘ e : ‘.l
s ,.| ;'h /
the past or seizé the opportunities of the prézedt to break through those
' . A | ’ .\ ’

» In any discussions of purposes énd goals of educationMt is important to

knoQ’bniefi}.What is involved. The purposes refer té (1) the individual, (2)

. 5. - ¢ -
-

the. society and (qlithe Eultures. The goa¥s are usﬁally foudd/in either the

(1) cognitive nature, or (2) affective domains _(McMur;i.n, 1969) . B h

L ]
At} [

.
- . \

In America the individual is the.focus of our culture and sodiety.. an
. Y
? 1

opportunity is provided, for individual achievement. Educatiog is generally

-

thought of as, one of the most apprdpriate ways for achievement by the indivi-.
t ’ . b

dual. The school should produce an individual that i's not only self-sufficient

. .
’ d ’

economically in the society hut alko one that, as a result of his education,

-

’
can find self-satisfaction in his pursuits. . . ’ o N

o
s
~ .

-

, : [ 4 ;
Our educational system should perpetuate a society which i% generally _

- .

free_,in ordér that the individuwal may .progress and attain ﬁis goals. It should

also perpetuate the. culture and heritage of its people.. o
: 3 ..

v

\ 4 .
Thg schoéls’are,concerned primarj y with-two major types of learnipg, the

cognitive and the affectliye. The cognitive domgin usua&ly involves the s%ﬁils

: ~ T p
of achievement and the ability to communicate for. the individual. It involves
both séhsory'knowledge and'abstract thought. The affective is.concerned with

. : ' .. :
the feelings and attitudes an individual forms both abou% himself and about his

fellow being. Gunsberg (1973), in a Jecture presented at Ohio State University,
1 . Lo

indicated that,,except for an athletic activity,<ﬁmerican schools have concen-

trated almost exc¢lusively on the development‘of cognitivé skills, and that they
s ' 3

are behind in their efforts to identify, train or reward young people with

potential for superior performance in nbh-achemic, non-athletic pursuits.. i

A .

In order for the educational reformer to be successful he must not be so

drastically different that gociety will n1t listen Ho him and fail to accept

\
-

8 v




his v?ewpdipts. Brenngr (197;5 suggests that{in‘order~to survfve in educational |
. - M «

- ¢ and political change, it is necessary to have what may be thought of as E maé

. l -

. of the territory, toggther witﬁ'some notioh of the desirable direcfién and |
availgBTe~paths. The reformer should also be gpare of the practicality and
’ ' . - s .
applicability of reforms he.advocates. Most of the present litéraQQre does not

’

reflect this concern. 1In a review of the literature!on training and change,

Maurlce Oliver, (1971) indicates that it contained little. that was rel‘abre and

. .

deoendable kbr use by the pract1c1ng sthool adinistrator in the ta‘ks of admlnl-

- \ v

— stering for change.-‘It is- extremely 1mportan; that those persons advocating
educational change have clearly in mind the goal of society before attempting
- ‘
. . - ~ ‘
to initiate change in the schools. It should also be kept in mind *that change

)

’for just the sake .of change should be‘avoided at all cog¥. 0Only those "chatges

'

) which have peen carefully studied énd that will help Qeet the purposes and

‘ objecg}yes of tHe educational systems should be uqdertaken.l

¥ - ) . . ’ \

Factors Affectihg Egucational Change . /

- e .

There are a number of variables whi¥ch will affect the fype and amount of

3

change whiEh will occur in our public educational systems. Suth forces can bge
. ] . X

found both inside and\butside of the formal structure. Those from within will
‘ . .
be discussed first. .7 . R . <t />
s

Within the. School.. Schgglfﬁistricts in Americ? differ greatly and an
- . -

: L ‘ L 2
exception can be found to any generalized discussion concerning them. They
) ) ! .
// range from largerurban and suburban school districts with thousSands of. students
* . .

and Aumerous schools t¢ extremely isclated one room schools with few students.s

’ . £

“Many of “the ‘same férces which affect acceptance or rejectioﬁ of change act

.

- within each district. . .

ERIC - ~ - B \ .

- .
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’ ' * . s v ~ e ¢ . k/
. : NN N Y . ~
“First, one must look at the system and those people which make up the
. s ..
Y B .o N T e
system.in predigting accep%abi-lity of change. Persons with larger amounts of N

' education and higher socio-economic levels are generally more willing to * * - o

< . .
‘ f )

. . . S v Lo ‘ ] N ,

accépt change than those with lawer levels of education and socio-economic T £
./ ’ s:st?atus. Resources available to the istrict are extremely importanti Those ;
districts havingldifficul‘ty meeting payrolls,and o_btafning adequate .supplies /

~ . . A - * - ’
‘and equipment are not likely to be innositive while those districts with ample
fgsources and supplies will be more.willing to initiate chande. ,This is evi-
; ,‘ . . . L4 >
- dent among the stat%é. Those states providing more resources for the schoolst

1
’

\ ‘aré more likely to have schools with chahging, dy‘nami programs. With some of
N . ¢ ,

’ ‘o

the more recent court rulings concerning equalization of educational resourdes
- “ . N ’ o . ’ /

. L4 +
within a state we will probably see more equalization of innovativeness among

' -

schools. There is a danger of-bringing the more respurceful dis,trict? down to
At . N r
- . . .
the average and thus déstroyi'ng thejr ability to innovate. e is hoped that -

new state, funding formulas will reward the district that is willing to'try

'

new ideas.. In the past, the urban and swburban districts have been able to pay

higher salaries and, thus, attract the more innovative fype of administrator .

1 ] P ;. * . - N r
and teacher. Usually, those with higher_levels of education left }:he rural aféas.

.

Hopefully, any new funding formulas,)br'ought about ‘as a result of the court,

R

rulings, will make special allowances ,for necessary small schools in order to * .
) , , ,

. . % K .
- > alleviate this discrepancy. . N
. « ) .
’ + O'Fallen, Poak and Dale (1973) found that Zm'all schools have been slow to

. R e N .
respond to changing societalt‘n,eeds because (1) of- theéir ‘lation, geographi~

‘ A

! ’ . I .
\?1 and otherwise; (2) their smallness leaves ]&ittle flexibility.?‘to "innovatd

. ! - [

. - . )
and explore; (3) staffing patterns are aimed at recruitment from within the
’ ' ) E . - : - N
‘community; and (4) information and communication are focused on local rathex \
-x ‘\ ) ‘ ‘ * e . > \\
"# than oosmopolitan soupces. ‘ ' ’ v

.

o S | ¢ Yy
L~ ’ - , ) . . T r

. .
T T T T . » & Y )
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v - f.‘: ! &‘) 4 o o T '
The lack of knowledge and shglls ‘of 1nq&V1duals w1thin a system.many'tlmes
co ] SRR ' - .
J . .

*» actsas_a deterrent tQ chanqe.. Inshrs wrltlngs on educatlonal prbgrams ln co-

‘e %
» . «
, - . ,
\\ "

developing countrieslﬂﬁ.hQ. ghfla*{l97é‘“1nd1cated that the general lack of
. ¢ . ‘ B

‘ -y -7 la u .
knowledge among practitioners ‘and educators concerning the how and why-of

N . ' ’ \
v - s

ordanlzatlonal behavier, if the result of a lack of senS1t1v1ty on the part of'ﬁ:

. ._"S\,' N

anners to the orgqnlzatlonal aspects of'technlcal
* x S K 4.‘- ) = ’. | . ]
aé&istance, will slow down planned changé <o foo- v

v -

- .
rd v

ators play a big rele in encouraging change within..

s .. . <& .

- . r 4 . B . .

__schools. 1If8 they-are open and reward thoge teachers'who properly plan-and
- N .

The school adminis

'nitiate chan e, change is more ‘lk to.occur. If change 1s dlscouraged
L 9
= L ,

the\gnnovatlve teacher will e1ther i%ave thq,system or become more like the

) -

tradltlonal teacher in order to surv1ve within the system 1The community

L3
a
H

often=looks tb the administrator for leadership in bringing about change.
. . r . ~
Robert H. Anderson {1973) when d1scuss1ng "Open Educatlon" and the prlnc1pal s °

5 ;- .

role made the followrhg statement: .fpubllc receptivlty to open education.as a

- : . e’

’

3 N L)
specific examgle\pgﬂschool reform has sometimes been less®than enthlisiastic;

»

. - N ’ ' :
for this reason, the would—be progregsive, school pr1nc1pal faces a challenging

.

task of inquiry, information, persuasion _ and affirmative actlon.-—-It follows

then that unless principals do commit themselves to the cause‘of oben educationfﬂd

< . ., N
that cause may not flourish. Leaﬁership in’plahning, provisioning, and more-

L 4
4

imaginative expleitation of -the school'g physical environment is oné of’the_ ,'“:.

ae o . v,
important contributions a pPrincipal can make." T

- [} N ! . " " : - :

As was mentioned earlier the key to acceptance or.rejection of an innova-
: ~ Py .\ - . . o
tion is the individual. Individuals have been divided into.five categories,
’ - 0 J . v
based upén their willingness to accept change. These adoptor .categories are

- A ] - Ly
(1) innovators, (2) early adoptors, (3) early majority, (4) late mdjority and
& N . A . '

A ) . . U \ “

’ . . -
- AN . . .
. - - ‘ ' PR
, . .
.

e
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(5) laégarde: School admPnistrators could also be classified in the same: -

" categories depending upontheir willingness 7b accept change. v
N . . . ~

~

It should bejstressed that social organﬁzathxs) such as schools, are made

.

up of many individuals and" that for innovations to he totally actepted group

&7

Adecisions must be made. Profe551onal educators aye no

accept the declsf5n of authorrty,,and they want éo/’;

a

maklng process at all stages. Many innovations in scgcols requ1re a group -

+ - . .

commitment and will not survive if not accepted by all. 1In such an'organiza- ’

’ < R - ¢

tion,acceptance of change is mere complicated and the pr6ci§e jitself needs'to

be carefu}ly planned. . oo . .

Within the Community. - The community in this sense may i'ncluéie ‘the local ‘

¢ LI R ’aa
school arLai‘diétriCt,kstate, or larger geog&hphic area such as the nation.

There .is a movemenietin education today with many groups and ‘lotal cémmgnitieé
‘ . ' ‘.

f
-

demanding more local coritrol of their echools and yet desiring more resources ’
L ¢ - , . - < “n - .
“from the state.and national sources.™ As more monies come from _.away from the

-~ ¢ ~ -

* local communi&y for.support of the schoolsd with it w’ll come a type of ccntrpl

which may influence the changes which take place within the local school. - -

.The community characteristics which influence change are cloéé&y related
f R ?

‘

to charapterisgycs of individuale which influence change. Thus, ccﬂﬁpnities
" " Y
-~ ) 3 L "
" with higher levels of education and socio-economic status will be. more likely

-to accept change. Communiiies that are more cosmopolitah in nature will be -
\‘ ‘a i 4 A. v

.

more willimg to acgcept innovation within the schools, Compmunities with these

» B -

. charagterlstlcs will not only be more willing to gccept such change but w1ll

4

~
demand that 1mprovements be made and that the schools be a dynamlc force in
- ‘ . , v

¢ the 'social structure, * /, Co

\ -

- \

- Extremes of social,unrest within a community may,- i some cases, act as

-

a deterrent to change. When schoql administrators are found to have locked
. . . .

. . ' " ’ ’l;k . & C ] ) ’ -f*,a
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gates.at the schools.and police in-the halls to,protect‘the stuéents, sthf?ﬂmﬁi_
liiﬁ property, it is»extremelf difficult to have”a viable educational>proqrami
v

It is 1mportant that there be d:alogue between the community and school per-

sonnel an; in some cases there may be confrontation- This confrontation should
nothbe destructive in natbre but that which can be solved at the negotiating
. table or the polling place during school board elegtions.,-

N Generally, in the pest, school board members h;ve representedvthe power

structure in the community or- spec1a1 1nterest groups. .ASuch persons were
. . .
content to maintain the status quo in the schqols. state iegislatures often
_represent. the same groups ‘of people. ‘gf others, in the various communities,
want more of a voice in wﬁj; happens in the schools they must work withime the

system and haye representation on’'both 1lecal and state legislativesand‘policy

making bghies. .This ch nge is beginning to ter place in sgme communities,

-

‘people living with the school district. This may not always be advantageous

for the s A great many school districts in retirement communities are
: - . < - .

s . 14
in serious financial trouble and unable to provide adequate educational pro-

grams due to the conservative natyre of the constituents.

*

AdminMtration. 'If the feachers in an organization faiT®o see the need

for ohapge or do not have.the ab%ifty to initiate and carry out whange then
there is”little likelihood cbang% will take place. This<}s true’” at all levels
of edministration, from the superintendent and his staff at the cent§a1 office

%

down to the principal at.therindividuak'school or building level. Their

l.

‘approval is needed for much progress to take place. The mere fa®t that an ¢

A .

administrator does not encourxage innovation 1nd1cates that he endorses the
a /
. .

traditional program already in existence. Inactivity may be as detrimental to

B
' t

- o by
change as a strong stand against change itself. The administrator may‘éither

L] . = - N Y

- * T " \

-




%

7

Q

ERIC

Aruitoxt provided by Eic:

s

. - ’
[N , A . .

introduce'change‘himéeif or act as a facilitator-in the encouragement of teachers

N -

or students in suth an introduction. §§
fhe present\day role of the schqgol adminié%rator is being deriously
.

questioned by many groups and individuals at this time., Teachers often see

Ld

administrators as too fay removed from the instruction and concerned primarily

B
i . .

with "efficient managément.P Many times the goals of management ma§ differ .

v

from those of "the teacher or Student in the class room. Quite often the main

£

] ~
congern of the administrator may be that of someone who doesn't "rock the

boat.” He may view the teacher who is trying to devedop a more progressiv

. ) s )
s N N : . . __ |
education program as af%xouble‘maker, It should be said, in thef administra-

- t -

tors' defense, that not all of them fit such a mold. Enough do, however, to

- F -
o

cause some serious concerns in the minds of many about what should be the true

l ’ ‘o ‘ 1 .
‘role of the school administrator and, in some case$p if the administrators
B . /
- » - 3 - . / .
should ‘even continue to exist, * )

7 . -
In an attempt to establish a hierarchical order of purpose for the

‘eiemed{;ry school prigcipal, Gallo (1973) proposes the following: (1) clinical

. . . . . ‘. - ) . . .
supervision fbr the improvement pf~1nst{uctlon,.(2) professional dialogue with “

staff in the planning of curriculum and the implementation of curriculum pro- .

[} . “

© grams, and (3) management functiom. Because these functions are not performed

lin the above order and often the management function is given highest prioxity,
. v ‘f " . \
., many people are beginning to, advocate gﬂ% abolishment of the building principal.
. \ ‘ . P
All too -often the.administrative role is that of gatekeeper and the ga!e

has been closed to desired changes in education. Change will occur only when /
’

the administratbr perceives a need for:change and see€s himself as having-Ehe
N

power to bf&ng about ¢he change. (Reynolds, 1967) . .
: ‘ )

'




. <

'

The administration and teachers need to work together as a team if

N : N . )
isired educational change is to take place., Each must have input into such

L. N

change at alL‘stagés of its development, at the conceptual, planning, as well
- A ,

as initiation, and implemenfation phgses.

-

- ; 3 1'0 Lo K . s s .
Role of the Eoﬁmunity. "We are’.in the midst of an extremely serious
< - - - . - .
-controversy! today ‘concerning sthe role of the communityudn our public schools.

" A S M

';here I's little indication that the problems will sadn be solved. There is, on

t

one side, those who say that the schools belong to the pommunlty and that the

«
- 2

students are products of the local communftles On the other side there are

”
- ‘ N ;N e

those who declare the puipose of the school is to brlnq about change and the

‘ ~

professional educators should have the ultimate and final voice as to what

takes plgce in the school and “curriculurm, Th1s controversy has evén caused

> s

bloodshed and violence in some communities, A major problem often 1nvolves

material found in textbooks over which the 1local educators or c1t1zens have

»

11tt1e or no control. Eorces'on a 1arge\and often even national.scale are

‘ ‘ . i B . N o) )
»l&
having more and more effect 'on what goes on in the individual classrodm.

.’
.

-

. » b
Parents ang othér citizens are becoming concerned and demanding more of a
: e
v01ce in what takes place 1n tke schools.
. . - - ¢

Traditional%y, it has been thought that the*local school boards regrg'
. . e - L

sented .the local citizens of a partitular communitx} This organlzatloh .

supposedly developed the polic§, and_the tesponsibility of the administrator

and other educators was %o carry out this policy. There are two majo;<pro_

blems with this:-:&}) The school boards are generally non-paid persons with
full time‘employment elsewhere: and relﬁ very heavily or the professiohalf
educators for not ;nly infyt into policx‘but also the’devélopment of the

) o » ¢
policy itselﬁ and .; the boards are USuallx representations of the power

.

|




structure or pressure groups ,and do not adequately represent tle citizens

of the community.

The first problem has:.led €o a gradual wasting éway~of the boardfs

4 .
°

-influence. It is often an impossibiiity for a single lay board to collect

all the information, analyze it,and make policy decisions concerning the opera-

. »

.tion of many of our immerise educatiohal organizations. They often rely on

the educators to do much of the information collection and analysis for “them.
~ ~ ar .

1

///ylthout intentionally meaning to do so the bias of the professional educator
I

. . -

tends to dominate. #This does not mean that school boards should become -
v L . - -

. involved in oggiigignaéwdecfsioné but is included merely to point out the

-t 4 . P
problems which now exist in many situations. Some communities have additional

‘advisory committees to advise the board.. Their advisory committee can
dreatly alleviate the information gathering and analysis work of the board and

~ *

4
free them for policy determination. Generally, such citizen -committees are

v . ’e

appoinped for a special project and released when their work is completed. *
‘

Prqbably'the greatést outcome is that such a program involve§ymore citizens

in the schools, and citizens,by becomin .involved, have a much greater under-
st » y &
standing of ,the problems,

The second problem ‘ 1nadeqp,1ate epresentation of the citizens may not
! ”

be as easy to solve. But the 1nvolvemen£§of more citizens may tend to get

them interestedNand thus pua—$for the school board. A publlcatlon of the ERIC

Clearlnghouse for Rural- Education and Small School (ERIC/CRESS, 1974)

describes this unequal representation:, "abode 100,000 Ameriéaﬁg’serve on
. f .

school boafds,---They have many 0ccupations——dehtists,lawyers, housewives,

merchants, farmers, professors, managers and l4borers. About 4% are manual

A ) : .
workers; the professions and businesses contribute about 65%. Men ogtnunber

‘'

’
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women by ‘a ratio of 9 to l.----In some states a person under 21 years of age

cannot legally serve on a schoo:\%oard." There,are indications in this state-

ment of not only imbalance by occupation but discrimination by sex and age as

L]
L4 4

well. In many places ethnic discrimination can also be found but this seems

to be changing .more rapidly than some of the other aspects.

- 3 )

= - - ‘ -
If the schools are to provide services and make changes in order to keep,

the cOnfidence of the citizens in the community, new ways must-be fdund to

‘
]

involve a more representative group of citizens in the decisions and operations

(4
.

of the zndiVidual $Chf°1 systems.

In addition to the advisory committee there are many other tacks the

. N s

schools could take. It_is'rare'uhen the educators in the schoqls examine

k3

fhis

N

. carefu}ly'their compunication systems to determine their effectiveness.‘

; . 4
should be a first priority. Another would be to take the classrooms to the

T community. It is often stated by some l'and grant institutions that the entire
. < . b :
state is their campus. This should be true 'of all schools Excellent learning

3

/

cdx take \vlace in real life situations in the community. There are numerous

©

[y

’ A

individuals that oould aid the teacher in thl instructional programs and would’

be 91ad te do so. Inﬁolvement of the community in the school -programs will

‘ »

An

;rictly

production orientated to a much larger scope,including agﬁiculture as a bu51ness
Vo W, .

“and horticulture.

lead to much creater supoort when’ egucatﬁonal change is contemplated

excellent example of this is the change of vdbatfbnal agriculture from

‘»M \

The majority of local vogational agriculture departmentg

have local adv1sory committees ‘#ho qu1okly saw this as meeting the needs

of many more people and pa§ed thg way for the change within She school and com-

. munity. Often the resistance to~change was found wiyLin the ranks-of the edu®

.
- ')L‘ ¥

cators, but the\community demands were great enough tolbrinq it about.
~ ..‘ N

Thus,

. “
* v . ) »
. .
A . ., .
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A el

\
’

- .
’an educatl\qhal program Whlch many thought was dying'a few years back’ is now, .
— 1 v R e .
. T wviable and meeting the needs of hundes of thousands of. yo'uth'sc and addlts . -
v . . . . [y . , = o B
-~ . ' 1 - .. ’ ' .
in the natton. . . AU N
7 . ~ N € . . . ! .
\ . . .~ R . .
: educatqr. has the 'responsibility forhelping the lay citizen develop
A . - . S A ' .'. - . . .'~
. api1lity to have more input into the schools. At bhi‘s time many educators
L . . ‘ Al : . «
< view this as a threat hot :as an aid.' Mare and,more groups of peopfle, -
. ._ P \ - ’ “ * - l 2y ~, ‘, ' -
' espec1ally amonq mmorlftles, are &pmandlng .thls pa,ttlcﬁqation. Wlthout ,Proper R
K : M ‘ \ . o« * .
- tralnlng,lt could begome a comp.'lete\ 11Li’re.‘ Thevteducatlonal adm:.nlstrator
. - N
' . L

shouldr‘welcome the, assrstance and dp everythlng w1th1r1 Kls .poWer to see that

13
-t Q g
Al 0 » . L3
" . ’ d
. "the lay psople arq successful in th1s ve nture. Y _ e
t 1 * 3 -
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) CHAPTER II = « |
‘ -

Y : ADMINISTRATOR'S GUIDE ’ : St

I~

.. 'FOR THE ‘IMPLEMENTATION OF CAREER EDUCATION PROGRAMS | < d
. . o IN RURAL SCHOOLS : N }
e ‘ P T

. The purposes ,of career eguca;ioQ are to orient students to the world of .

. ’ ’ y -
work, to enablXe,them to make realistic- occupational choices., and to prepare .
. v . - ~ L)
‘ . . Y -

-~ . * [T
themt for employment,or for advance@ggt‘%n their choSen occupations. Such
v o e B ! ’ !
preparation requires competenge in manipulative, computational, interpersonal
. [ ] ,
. [ Ay . .

relationship, communicative, and other special skills necessary for success in . '
p (- , . T ] : . o

. .-,
the chosen occupatién. . - s . \3

- .
. .
. * - ! )
. R .

-‘Fortunateiy, the.traﬂsferability of many of these skills into the nén-

)
.

emplbyment aspects of life is gyeat, and the student ihereby'derives an\increased

. Or multiple benefit from his efforts., Thus, if the career\éducatioh offering D

-
.
-

“

' is effgctive in meqﬁinq its goal of preparing ‘students for, successful employ- ) )

.

- . L4
ment, added benéfits are an incidental but expected product of the career -

education effort. - This ekpectation becomes the basis for 'the integrating of i

‘the career education curriculum with the traditiopal curriculum.

. As tHe rural admin%stratoé/;ttempts to integrate:a program of career educa-

by

-

tion into the existi‘g curri

.

culum éertain steps and procedures are necessary.

”

)
A .

a * Sy . < N . B
. the development of 4n owerall administrative plan. :

v -

t '. fo ‘ . /u
¢ The first and most important,task to be performed by the school d%j}rict is .

. ¥
» .
. . -t
[
.

Administrative Plan . )

. -
»
-
L]

The administrative plan should serve as a guide toward developqeﬁt and

implementation. To be effective the plan should (1) establish the overall ’

. <
. - - ¢
goals "and objectives; (2) set the parameters and priorities of the new program;

-

(3) iientify possible constraints and sources of support, fncluding the commurnity
’ y > » -

4 .
] . -
13 1] * - A - -
. 1 .
. ' . : 21 . : .
| o ) '% . V] .. . . “
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-

1 3 "
and regional educatiof centers and area vocational schools; (4) stress teacher

-

“w -

. ] N . \
» involvement; (5) budget funds; and (?}/establish an evaluative proceduré (Career

v Education, Texas, 1972). o L

-

' v

. .

In following these steps; it must be remembered that” no master plan can

Y
!

be developea that will serve the needs of'each distf¥ict. The individual, rural

N

* administrator must, because of the unique needs and resources’ of ®is school
1] -
L3 . .

°

district, work within the.parameters established 'by thé organization of his

s ? ’ -

own district. Ty N

.Care should be taken, however, not to complicate the_administratiOn‘of the
program for the small rural school 'district. Existing administfétive st¥uctures

.

should be utilized. One person sgould be designated as coordinator of the pro-

gram with adequate time allowed to carrv out this fespopsibility. The persons
“

most likelygmi#® qualified are vocational education instructors, guidance
counselors, or others with an interest in such a program. An inser¥ice training

program for aly instructional and administrative personnel in the school is '

essential for success in a career education program. This program may be co-

ordinated with other districts, possibly by an iniermedigte educational service

’ .

center.

Curriculum Development ’ -

. | ‘
?’ Thé development of a plan for curriculum change should be a major result

o+

of implem%nting the administrative plan. Since' curriculum for career

/ %
education should*ﬁé{sequential, multidisciplinary, and flexible, its develop-
- .

ment should be a unified, broadly b§§edtprocéss involving staff and commuhity{

Because of the integration of subject matter necessary for a successful pro-

t
'

gram, it is impérative that staff involvement be extensive. Some of the tasks
-“ . 'l

indicated are enumerated as follows: < '% =

<
s

. s
* Q; 2 "

ERI
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. L § N .
“ ”, ' .
- . ,(1) Identlfylng concepts and organizational levels at wh1ch each
Vi concept should-'be stressed. S .
4 * ' ) '

(2) Analy21ng ‘the presént curriculum and planning ways to-integrate
career concepts into this curr:culum .

v . \,
\ /4

(3) Red1rect1ng or restructurlng the present currlculum toward.- ‘care

educatjon’ objectlves, identifying approprla teaching material
\\and developing materials as needed. /

<

1‘?4) Plannlng a syste of evaluation fdr the program (Career Eddcatlon,,
. Texas, 1972). A

. .
I‘~' B L ¢

ar 1

Each school district, becauge of its unique problems and philosophy, wii}

. most likely'chooseﬁfts own organizing structure, its own concepts, and will

°

Q

ERIC-

Aruitoxt provided by Eric

4

.
-

determine the sequence with which they will be develgped into the in§trdctional

pattern. ‘Table 2 outlines various phases of the program which can be scheduled
»

at grade levels compatible with the local grade structure. .

[

Curriculum developmi&t‘et all grade levels, K-12, r resents the central

procedure around which other supporting activiwies woul ‘ﬁﬁztlon. The cux- ,

.

riculum development undertaking is actually a double—pronged'effort involving
an occupational cluster curriculum effort, a curricu%ﬂm refocusing effort for

'

grades 1-8, and a subject-matter-relating effort in grades 9-12. "
The largest and most involved component of the curriculum development
- R )
undertaking is the development of the cluster concept. This effort will involve

s

.assimilating data and teaching materials for each of the ogcupat%phal clusters

representative of thé entire world of work and arouhd which a career education
¥ \ y

system might be de?igned.> The cluster concept and its organization will be

discussed in detail in the section on implementation in the junior high

i ’ , .
. -

school. ) ' N

-

, | '
Since 1t iﬁ almost 1mp0551ble for the small rural school to develop an

adequate career ‘education curriculum without pfoper assistance, the local

. .
. . <

- 23
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TABLE 2

~
-

- SUGGESTED CAREER EDUCATIQN EXPERIENCES GRADES 1-12 T

~ s
)

. ~
N ] . K

)
hd hY

GRADES: 1

.

12 '4' \

STUDENT DEVELOPS SELF-AWARENESS:

)

-

AND UNDERSTANDING OF HIS INTERESTS & ABILITIES Y
——

-
¢

3 . e

T

:STUDENT DEVELOPS AND PRACTICES DECISION-MAKTNG SKILLS..

‘ JOB . ¢ N *
° / ’ . * 4"", " ’ Y
. : . 4 . = .
STUDENT DEVELOPS ATTITUDES ABOUT PEREONAL, SOCTAL, AND ECONOMIC SIGNIFICANCE . o ,
B : o OF WORK ® .
* 13 -
OCCUPATIONAL OCCUPATIONAL OCCUPATIONAL SPRCIALIZATION R ‘ . . ‘
AWARENESS_: * ORIENTATION . EXPLORATION ’ ) NON= - :
. IN DEP‘T\‘H Student g .
Studgnt is . Student ex- \ specializes in = BACCALAUREATE
informed about plores several BEGINNINF éne cluster. >
occupations clusters of SPECIALIZATION: ~ PROGRAM
through a his choice. Takes prere- a /‘*‘- \
series of Student selects quisites for - = .
clusters % ‘ one cluster to further educa- -
representing { . explore. ) tionsgnd/or ' z
the ertire .° ] - ‘ intensive - .
world of work. " Develops entry- 17 skill training ) o
- level skill. for job e?try. 1 BACCALAUREATE
May change :

cluster if
desired.

PROGRAM
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administrator should contact tbevkareer education consultant in his state

L] R y

v

'department.df education for such assistance. Large sums of mopey are being
’ _ “ . -

spent ‘on development of materials which can be obtained and adapted to rural

AEd * ’

[ .

areas. The Nétional Center t£dJdk Vogational’and Technioal Educap?on at Ohio

State University and the Educational Resog%nfomati’on Center (ERIC)

L ] © .
Clearinghouse on Rural Education and Small Schools (CRESS). at New Mexico State

«

University are useful resource centers. ' ? &

e

Instructional Development Teams . . T

Staff members should bejorganized into committees t6 plan the4development

.

g} instructional materials and to.take an inventory-of the school's current

instructional system. In some instances, teams will need to réprésent differ-

4 r

o . n . .
ent' subject areas. Time and resources.will be needed for this responsibility,

.

and consultative services from the state level will be helpful. Rural Sé29°¥

|

. administrators will find it to their advantage to work through information <

s
~

centers such as ERIC/CRESS to keep informed about new instructional materials
. . . ) p . ‘ .
in -career education as they are developed. BAs these new instructional materials

. - . " . ’
are published, they will be brought under bibliographic control and entered

into the ERIC system througﬁ éggsclearinghodses. Such publications are -

o

'
I'd

announced in the various ERIC documenfs, for example, Research in Education

a
-

and Abstracts of Instructional Materials in Vocational and Technical Education.
( - 3 —

. 3

a

The curriculum teams should ménito; these major sources.




e

. ’ -
.

. Pupil Personnel- Services -

- Py - . . , s

- Since career education attempts to reach the student in as many ways as
. A ) ' . N
"

‘vossible, a vital ®acet of the program is guidance services, K-12. Guidance,

. .
L : - ¢

a schoolwide ‘assistance prdgram for all students, is developmental, beginnihg
P ""\ - . . ] . - oo e

in the lowest grade level and ex‘qdd.ng through high school. fThe assistance
- X4 - ' ) o

C - provided students should not be a singh or special event in the student's

.
IS
¢ - . .

’ " school experience. Imstead, guid’ance must be continuouf, séquential, and
. ‘s - : .

‘

. "\.&« - . PR . -
cunulative. ) ..
* , v q

- '

The exiéting guidance services within the district must be reexamjned Yo

- \

- . A3
and reoriented sp that-career information, educational planning, and indi-
vidual appraisal cam be current, relevant,’ accurate, Ind conducive to wise
o . ‘ . . ) e
‘ decision making. Counselors and others with guidance responsibilities should

be involved in this reexamination and reorientation process.

-

¢ B e o -

-’ Small rural disfricts may need to share/the services of guidance person-

.

. nel wvho have expertise in caréer éducation. This sharing may be done through
e : .

¢
-

a cooperative program am/ong the schools within an area or throuch the services

/

of am intermediate unit covering' a large .area. « : ’

s “ * M [ _
- a cooverative team effort involvi‘x{ the administrator, counselor, teacher,

. ~ o9

. Guidance cannot be¥carried on 'solely by specialists in guidande. It j
-

:
» >
- B ’

* studepts, serves as a first-level. dounselor in the .career education program.s.

¢ . » < ™ :
and -support personnel. The classro}n teacher, being in daily contmct with

. o N B , . .
f““‘/ The g.uid&g(;couqselor’provides s;;fecialized counseling, assistance to the
. b v
N
» student and cbnsultatlve support to the\fgchers. o
. ~ -
To develop the total 1nd1v1dua1 the ﬁuldahce proqram pro;udes 1nfor—
* 14
matlon and instruction ,to all students concernmg thelr physucal-mental, ’ . K

\‘ health~socia1 deve.lopmlent and their educatioﬁ"a'—career deVelbpinent‘x This *

o * M .
0 , ? .o o
. . Y

' . 4 N L]
. .- .

.

Q . . . , 2 7 ) .
ERIC- . LT |
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4 -

S \information and instruction is further supported with counseling services far

) . . ‘ ¢ -, rs
” all students utilizing school and community resources. Thus, thfough a pro-

L .
gram of ihstruction and counseling services, all students are helped to inte- . ’

- ¥
grate the intelleétualv emot;on ' phvsxcal, and social aspects of their ‘

4

;‘ ' — L

persbnality; to adjust to oné. anot : ‘go)adults, and to the environment; to
*, s ; A B
achleve academ&&aliy “fo pl ;or-the future; and to carry out '_
oy et . . B . -
‘Formulated'plans : '\ - N g_ . )
\\n , f R o .
Throughjlntegraiibn of gareer 1nFormatlon 1nto the 'onzgoing academic “\\,‘
I e 3

currlculum, the guﬂdance 1n§t} ctional program is c0nducted by classroom

N . ) . .
teachers .as part of the 1nstruct10na1 program. The counselpr supplements

! . . .
classroom guidance, 1nstructLa%51§act1v1t1es with scheduled guidance ifffor-

mational activitie throuqh smafi and large group d1scuss10ns.

. qﬁ )
Although the guldance process permeates every level of 1nstruct10n,

.

as the student proceeds from on iev o the next,more emphasls should be
B

L . N :'#— & »
= placed toward directlng the stud OWard thelfScompatlble career ‘choice,
. -~ - /;‘ / ' -
. s > ,
o However, it must be remembgred tg;uiﬁpé final career selection rests with .
m) .
/’

the student and mnot w1th thﬁ staff [

. . ¢ .

= .. At the ]union high school level, an intensive gquidance and counseling
-~ ! hd . . " v . . - i
;) ‘progrem will help students to discover theirBinterests and aptitudes.' The

program should help students to détermine their emotional compatibility with

] >
- » .

the varidus careers ifi which they show .interest or aptitude. , /
. h 0 - ’ a
. The junior high school guidance program should contribute to-the\efplora- '

o
N .

» : , ' t
. Ly . . . 3
tive objectives of the career education curriculum. The counselor should serve
H - -

as a resource person for meeting specific needs and concerns of individuals or
)

A P
groups. He should coordinate information colleation,.activities, and proce-
D ) ’

. , "

dures- to fAcilitate the exploratory processes'ig career education. He should

ERIC v

r » < .
Full Tt Provided by ERIC. . .
.




bR

.

+

in educa!ioﬁal planning. He

assist in fRdividual and group assessment

4 Wshould make every é%fort negessary t?/ evelop and sustain effective individual
-9
4 .

0 and group relationshigs through counseling. It is essential at- this point

] . . . -
in the student’s life that he become aware of the services available in the',
. - . ) \ . ’ s . .
, N
guidance office. t ’ . ! -

As one plans the guidance services' for thé'high schogl level,.it should
. - - '

5 -
L4

- be kept in mind that there is not a break in this area between junior high-
P L ' ' .
\ school and senior high school; rather, the high school guidance program is
» . ) R t , »
merely an extension of guidance 'services which were started in the elementary

& grades ‘and have continued up to this. level. -~
‘ AN - ’ .

At the high school level, more emphasis and time should he placed in

"

.

assisting all pupils in assessing and understanding, their abilities, aptitudes,
- - Y ’, *

thievements, interésts, and educational needs. .Group and individual sessions

f 1

should be set up with $tudents and parents to explain educational apd career ¢

-

opportynities and réquirements. Optimum use should be made of such sessions to’

) - . . '
N X asSist pupils to plan and progress toward well~-formulated, long-range gbals. ‘
B ‘As a result of thesé sessiéns, it is hoped that coufses of »study can be designed’
N . o, . . .

v 4+

that will assist the individual student in reaching thg career goals he has set.
. ’

’ Also, by planning the students' courses of study- and projecting the needs into
¢ ’ ” V4

-
.

the fufur!, the admini'strator can create some guidelines as to future needs in
> . .

- - . . \
~. the area of staff ahnd curriculum scheduling. o
[ * ‘- ] -
~ : . . ) & ' . : >
; ) X r . .

School qgéanizations and Activities .Rrogram ) ' .

' 3

) " The school!s student activity program also contributes to-the achievement
of career education objectives. Periodic evaluation.of its contribution is

appropriate. Staff members responsible for studegt activities should be

! - i . -\ . ’ 2 . N
involved in planning and evaluating activities which seek to improve the“career
- . .

Q o . ' oo o 2J . ¢ .
JERIC . % - >
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1gucaiion potgntial; Stpdents themselves should serve frequektly in staff |
#Y* v

development, commhnity'involvemsnt, and curriculim development. Through sSuch

. . - . " w ’ s 4 LT
activities as-~career clubs; much enrichment of the academic c¢urriculum can be,
N, . . - . ,

s achieved.

]

- Vocational youEE groups allow students to engage in activities that broaden

.
3

. . -, — . s
and enrich their:-knowledge of career fields. sSome examples of vocational'yo‘th

°

. 2
clubs are Distributive Education Clubs of America (DECA), Future‘rarmers of

America (FFA), Vocational Industrial Clubs of Amefiga (vica), Future Homemakers
. < -«
. - _ . _ ‘
of .America (FHA), Future Business Leaders of America (FBLA), &nd Future Nurses
. 7 . . : ’
. Club (FNC). Clubs‘of a similar nature may Je organized around]other career

-

[ \
items. These organizations are not of thé usual "hobby" varigty. Students

¢ -

become invoived,in the areas of work denoted by the name of t ofganizafiont T

Students in such-organizations are involved in fidld trips; réle-play'job inter-

. views and job“glyuations; setting up and operating businesses; conducﬁing student,

i

business, and community career-oriented surveys; visiting with goal-oriented -
4 X g g

A
.

gtdéents'infgigh school énd community college programs; producing their own 4
Fcafeerwne&slettergt; and helping organize career dayé in the school. Occupa-
R t;opalféreas within the main cluster can be expldged as they are chosen by

* members of the club ? reported back to the main group.
One'§ourcé of informé%ion available to such groups could be a segies of

L - -~ ']
filmstrips, tape retordings, and video tapes of pr%yiou§ field trips. This .

h . ’ . . . . i .
type of resoutce material can also include interviews w1thpeop}e of various
. . -

v

- U ’ *
occupations, descriptions of job situations that would be beyond Ehe reachr of,
-, - [

» a field trip, and:introductions to the various car@en clusters.
> .

. ; .
- Since mpst of the clubs in a school are related to subjects_ such as science,

drama, history, speech, forgign. language, mathematics, and the vocational areas,
s / R ]

\)‘ “ \ . . ' " - ' . ‘~.,
'] . K]
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' . 3
to a local newspaper office can be part of the exploration. *

s

- 4
-

. L R ; . .
much of the material gained through the activities of the various organizations

‘e .

.can be integrateé into the cla!groom. Organization sponsors should develop

programs that link career exploration to the objectives of a club.
¢ 2 o -
Starting in the junior high| students participate in thé production of
y} - ' ' o : - .
school yearbooks and newspapers. Vorking.on school publicdtions can help stu-

! . . - e . . . . . ’
dents to investigate careers in a field such as journalism and can provide -

opportunities to experiénce, in a limited setting, the working conditions' of

related oareers. For example, the student staff of a school newspaper can :

. G N .
devote considerable study to the production of a newspaper, 1nvest1gating L

* -

careers ranging from typeSetting to editorial and advertisiné work., A visit

>

Not to be overlookeg/is a school's organized athletic ?rogram. The )
7 . pa
obvious careers in coaching or professidnal sports more often overshadow the
¢ . .

many‘}elated caqeers such as.playground superv1s1on, recrEatlon dlrector, or"*
physical therapist. Aqaln it is important to bring forth through the cluster

e 4
concept the truly great _number of career ooenlngs available within each’ cluster.

The same pattern of activities could he foliowed in investigating careers
in farming,.ranching, and qther occupatiens re{ ed to agr%cult?re. AThe rural
admiqﬁstrator‘should make a special effort to burld upon the strong programs
already exigting within his school, these w111‘prdbably be vocatlonaf"ag:icuI- .«

. A}

.

ture, hggé/economlcs, and sometimes, buslness education. It should be empha51zed

that within any broad field such as agriculture, there~are mdny diverse opccupa-

\ ‘ } “

tions, for example;/game management, forestry, and landscaping, as:well as the
X

-
L

traditional ranching and farming. ) C '
| .

-

Placement Services !
; 3 .

One 1mportant phase of the career education prqgwam and one that can *

prov1de v1ta1 follow-up data is a placement service. A coordinated effort

31 - .

'
s .




» specific job openings if such,exist in

N 2

-~ . . - H . ' D
4 . . s 2
should bé made to help students find gain€ul emp%dbyment based upon their
(‘ , s .. ’l \' “F-‘-, . ,
previous experiences. ' . . . ’

’
<
- ) . L4 -
.

\

'Studentsi;eQUestiﬁg assistan:7 for job placement should be referred to

¥ T

their'figld of interest and should be
assisted in every possible way ‘to ggin employment or placement.in the post-

4
-
. 1

’ T .
. . . v e .
secondary.educational area of théir choice.
- ”~ x - ¢
'] .

. .

Students who will be leaving the

. : . - )
area, a’common occurrence among today's rural youth, shotuld be referred to

.
N}

* appropriate resource people‘at the new location. The placement service should
> v - . A . N

be available tb beoth.youth and adults served by thé‘scbooI district. If small

-
.

schools céﬁnot adedhately perfo this fuﬁction; it may be carried out by an

. . . . . . B >
interdediate/unit serving several area sghools.

T /Bgcb a service should be a two-way street. If conducted properly, a

- 1 3

'j.‘ placement service wiil_nbt onty bé\of’benefit to the student, but also of

»

Aruitoxt provided by Eic:

benefit: to the local employer who is lobkingifor gualified employees. Thus, a
» - \ ! . ’ : v »
well-organized placement’ service within the lgcal school can serve as another
means of bridging the gap betwken school and community. .

B " - \ ’. l

State employment agehcies can be of‘assistange in the formulation of such

v

- - +
a service. . : .

staff Dévelopment

A pian fgr staff aeqelopment should also be formulated as a’gg;:it of
j ° : ' g
"implementing the administrative plan. Since staff development (ip—serv%cev

training) in career education is likely to involve teachers and will con-

tinue for sopé time, a setting dfrggzorities and commitment of time and

resources are orucialito success. . :
5 & !
-4 > -
Although some planning and development staff and consultant services can

be added from the state level, the major impetus and effort will have to come °

- 1

+




’
~ N

'Y

. N . N ‘
. . .
’ ‘ ( v . .
. - -

from existing staff and community resources.

v

v

aides--all must be involved in planning and development. from the beginhing of

Administrators, teachers, teacher'

the project.’

Staff identified as enthusiastic over program prospects must

-

. ¢ L} L Lo - .
: infuse others with that same enthusiasm. Staff alread¥y in¢luding’ career acti-
#ities in their classrooms should be brought intorieadership positions to talk
with staff, students, and board members. .

LS

Once again, the local rural school edministrator might find it to his ‘

- .

school district's advantage to organize in-service_ training,sessions in co-

operation’ﬁith administrators‘in oghsr schools who are alsolihplementing the

- career education concept into their-°school districts. In a situation where a

- 3

number of school districts upite to participate in such an in-service session,

consultants from the state level could be brought in, as well as representa-

.
tives of

v

PR

the various educational publishing companies. Too,

under this combined

effort, administrators who have successful programs already established could

.

N ' be brought in to present their proérams.
- As a summary to the procedures needed for the development of staff, the

. . 4
following outline should serve as a benchmark to satisfy the need to put process

.

and content together.

S
How many

.

The rural administrator could ask himself theseé questions:

.

of the following have already been thought through? How-many of the

following can be put into practice through the funds_and_nersonn%l avallable’>

//~ 1.

2.

A committee made up of classroom teachers and admlnlstrators to plan -
specific behavioral objectives and activities for 1nterested.teachers.

+

. Visitations to classrooms in other districts where career education
is being planned and implemented. - . .
3. Special workshops to focus attemtion upon educatjonal goals and
outcomes._ o ' ///}o -
. L .
4, Im-service meetings with staff to learn new methods of teaching. - )
- k4 » . ' .
. A\ ' , .
L .
. .
&
: \ =

E

O

RIC
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5. . Lay advisory committeeés to evaluate present products of schools _ .
and suggest new d1rect10ns and prlorltles

- \ . A
' 6. Grade- Tevel teams reporting to schbol faculty and parent groups.
] A
a !
o ' 7. Special projects bhrough media‘centers to highlight particulgr
careers or to show the relevance of academic content to particular

. occupations. ' . . . .
*8. Special pilot experiments to test selected concepts in the class- 4
!  =room setting. . .

-

.9. . Career educatibn fa1rs and other all-school act1v1tles that bring .

school anjf;f}mnunlty together.
10. Consultant help from‘state office personnel, 1ntermed1ate un1ts,

and/or university faculties.

- -
. v '

"11. eooperative activities with other districts in the area. -

Community Involvement ’ , )

v

In most rural areds, the school, becomes the focal point of the ‘entire

3

¢ community. Therefore, it is especially necessary'that-the rural school admini-

strator bring the community into the development of the- career education concept.

The school cannot function apart from other groups or agencies in khe colynuni ty .

) , . .o b

The need for an apbroach built upon a ‘foundation of local initiative and °

fostered and encouraged at the ;,state, regional, and nationdl level has already

. :

e .
been recognized by leaders in educatiop.
. ° ' . A1 ) ‘
+ No new, agencies need to be organized to coordinate the resources or flow

of information to the community. .The community should be approached on two

A

levels: (1) for general community or business support and (2) for expertlse

in a specific industry or a particular occupational field. It should be self-
7&

.
A ’

evident thHat any program concerned with education for a career must make .provi-

sion,for active participation by persons familiar with the industrial and labor

’ - [ . — oot .
relations process and with_ the skill requirements of the vakrious occupations.
: Of equal importance is the role local business can play inlproviding the school
> RN - e ’ |

s " .

] . . ] 4 . v
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with opportunities to observe Working situations or to engage in actual employ-

’

- x . i\ N
ment of students. Cy : : . ol )
- .

\ .
Service clubs are always seeking opportunities to serve the community. In

@

addition, their mémbers:aré also influential in many other walks of

.
.

ife.' Thei; :

involvement can be doubly potent. Leaders of Boy, Scout groups and her youth

organizations are anxious to improve the long-range welfare of thei charges.

-

_Andlcertainly, the rural school ddministrator should. not fail t6 r nize the

usefulness of the local farm and ranch .organizations. Too, the s¢hool admini-

strator wirll find that ¥n many cases retired senior citizens are anxious to be
. ) . . 14
of service. ., ’ : S e

Men and women with one career behind them xepresent a r1ch and valuable
. B ]
resource that can be and should be used fully. Many of the seople of the com-

M
.

mun1ty have mastered*skllls and crafts that are in short-supply. Others are

‘sk111e¥ in the use of tools, materials, and processes that perhaps are not

practired in the rural area but which would'be of great ifiterest to some of
the students,, : - , . \'
If career education {6 to be an integral part, of the regular school cur-

- ’

riculum, it can profit as a bold and 'imaginative new concept, from the experi-

enges of these and otﬁer_community grodps. Each rural community will have.

- ’ )

unique characteristics and special groups that should be identified and recruited
. ) . ,

" for this family-school-communify based program. Community surveys are helpful

. tools to assist the local administrator in locating and assessing the availa-
bility of such resource people. ' ' ‘ , .

The fundamental principle underpinning the involvement of the community,
and perhaps its most attractive virtue, can be briefly summarized. Commumity
involvement calls for the sharing of information, materials, ideas, and technology
Al . N . . [ - .

. -




<4 - v

in career\eduéation among schools and’ cqemmunities at all* levels. It provides .

¢ an alternative- to creating new and possibly duplicating institutionms.- It . - o

. - . .
enables the rural school administrator to make use of materials Apd equipment

which the small school canno%;affordl It places the student in.tqucn.witn‘the” i. .
true world bt work. ) . ’ - ) : .
: ' 4 ¢ \‘\ ' ¢
Advisory Committees . o ‘ .
- {
Regardless of the size ostcnool inJélved, if career- educatlon is to ) ’

succee!! there must be communication between the’ school and the community . The te

[ » R

Yery nature of career education, especially at the secondary level, 5uggests
- the importande® of maintaining a mechanism' for continuous dialdgue between~the

school and the world of, employment. -The rural school - administrator will soon &

i -

find that an "advisory committee" is one way to channel occupational and employ- C

ment data into the educational process. o ' ‘<j

»

r . - :
. .- Some o'f\*more successful advisory tommittees have proved very effective

-
- & -

s
f .

in the following ways:

“ -1 Functlonlng as an excellent source oflpuhlic relatlons

N ~ te
=

‘e

2. Communicat}ng feedback information from the community and enplo’ers ' '

3. Creating mutual respect and confidence between educators and communi ty

leaders. - / ..
r E g \ (
4. Providing experience and expertise in those areas vital to a program
’ . preparing students for the g%rld of work. ' : .
© : v .
. 5. Providing assistance in the selectaoﬂ’and development of tralnmng ,
stations. N .

» ' . "',- =
6. Mssisting the teacher-coordinator im curriculum development and »
improvement. ‘

- .

7. Providing assistance in locating instructional materials.

’
8. Providing a source of input for program ‘evaluation and review.

: 9. Providing contlnulty for the program in the ewent there is a change
) , in staff. : X
‘ R ¥ - I“'. . ’ .
. -~ 1 Jb_ ' N . .
| - T . N : 5
|

' .
. ’ ‘ . , *
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10. Phoviding a source of employment for graduates of the program
(Cooperative Vocdtional Education in Small Sghools, 1972).

)
N . . o : .
. Business and community leaders are in a unique position to help plan éduca-
) o ? R . . d
. . tional programs that will prepare the student for employment. Thus, the effec~’

tive use of an advisory committee is a~logiia1 and efficient means of bringing ‘! '
about a closer'wbrking relag}enship between the schoodl, the community, and the

wor1ld of work. ’

Evaluation - ;/,a .
, =valuation . . ..
¢ . Al -

The evaluation process should be considered one of the major components of

’

v “ " . i .
. the career education program, for through no other process can the true succesg
- - Ve * N P .
g of the program.be determined. ) \ !

. ) . i ) .
The evaluation of program effectiveness should be based ypon the degree

of achievement .of the measurable objectives established during the planning
. process. OBviously, it is important that much time and thought be concentrated
. t-"}ﬂ - “ P
o o L - .
on the” development of objectives that are realistic and concrete for the indivi-

’
lad %

dual district. School'persdnnel who are t& be involved in the, evaluation
i - ’ - .
process should be identified and involved early in program planning in order °

to coordinate the efforts of both internal and external groups and individuals

) w

. 'who assist in the evaluation process. ‘ ' N
5 - . N t
Evaluation of programs should include the use of data drawn from (}) !
, “,_/ . . A .

enrollments,'coméletfbns, identification of disadvantaged and, handicapped;

(2)" surveys of labor deﬁagd, labor supply, and student needs to determine the
relevance of prééram offerings to npéds; and (3) student follow-ub surveys.
Quespions should be raised about the manner in which career education is

implemented and operate’, and information will be needed about student perfor-
° P : (

o

mancé. What “changes in student behavior are sought? What kinds of evidence

that this behavior change has taken place aye acceptable?

-
.

: - -
-
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In the evaluation process, all facets of the educétional’brogram--the

. pos s / .
broad goals of.career education, current educational methodolody, the structure
. ) . .- :

-

o~ [ . .
of society, and the attributes of the student--are combined into five principal

-
.

/

The five components follow: - - . :

cémponents. -

l. The goals of the program.

2. The objectives of the program. . ;'

3. The operational proceddres-—for example, the methods, techniques,
emphases,” and efforts--being utilized to attain the objectives.

: »

é. The resources--both material (including facilities, equipment, and
materials) and human (1nclud1ng teaching, administration, supervision,
serv1ce, and special staff)--provlded to facilitate the attainment of
the objectlves. :

-t

-

5. The actual outcome or . products of the’ program-as defined in terms
stated in the objectives of the program.

‘The actual evaluationecan take many forms, depending upon the option of |

-

the local di}ﬁrfct: however, the following-items -should be included in tﬁe'

’

evaluation process: Teacher-made tests; questionnaires administered to staff,

!

students, employers, and comﬁunity; student anecdotal records; check sheets of-
g . ,
accomplished skills' and competencies; se¢lf-reports by students of inventories

of interests, preferences, attitudes, and feelings; attengance records; drop- -

out records; follow-up studies on students who have graduated;’ ‘teacher observa-,

. tions; and results of'standgrdized tests.

When ‘evaluating the career education program, the local administrator will

want to’'do so within the context of local needs and objectives. In so doing, :

-

a comparison with the ten characteristics of career education listed by Under-

secretary Marland will prove to be of worth: : ,155 : »
rl ~ .

1. The fundamental concept of.career gducation is that all educational
experiencgs--curriculum, 1nstruct10n, and counsellng--should be
geared to preparation for economic independence, personal fulfill-

-
sones ment, and an appreciation for the dignity of work-. )
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*

The general curriculum is done away with in favor of a system of
high schopl education with but two exits--continued education or
employment--and nothing else. *

N »

. - ‘
The vareer education concept should affect as high as eighty per-
cent of the high school students.

Al
:

.

It will be offered‘asqpért'of‘the'curriculum to all studenfs. - '?
T It w111 permeate the entire spectrum ofih chlld s educatlon, from
the klndergarteg‘sh;0ugh high school. ' ; 7
) J .t 4
We must, also be concerned and active on behalf of thase adults Who
cannot supply the skllls and knowledge soc1ety now demands. L
. . . L
It,1s a blending of all three (vocatlonax e&ucatlon, general educ on,
and college preparatory education) fhtq an entirely new curriculum.

N v

[ Y . ' - - . -
The job is not done properly until each and every one of ‘the youné%ters
is capable bf developifg a clear egise of direction in life and is
able to make a responsible career Qlcejr“ F o \\\//

It will offer a much wider range of occupat10na1 choices than are now
available in regular vocat10na1 educational programs.

N

All students will have an opportunity to enjoy actual work expérience
during thelr high school years through cooperative arrangements with
bu51ness, industry, and public 1nst1tut10ns and agencies (Caregr
Education Progress, 1972)

1
.

Reporting evaluative findinbs to the various publics who need and ‘who 'will
. ¢ )
. ) ' A
use the information is another essential part ofsevaluation, it'is critieal -
‘for school boards, administration, and. staff to be informed about the effective-

* -

) . ~ - . / .
mess of career education. It is also essential for egch cbmponent of the ele-
. . ,

. -mentary and secondary school system to report successes, shortcomings,.and

problems to other components of the s¥'stem. "For example, the evaluation of

career education in senior high school should™be useful in improving the program

- .
.. - -

in the junior high and elementary school. Lt

.
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. and ' graduated accorciing to difficulty. The elementary progfani should assist

. ’ ‘\ : - ; * “
., ’ . . 33
-, “ ! ¢ ‘. A
f&: s A
s ) v - ) ' . ¢ lq . . ‘ é
, a4 = M‘ 5 ) . - :‘ ) ) - s !
° ) . ' N
' CARRER EDUCATION IN THE 'ELEMENTARY $CHOOL -+, )
. ) - ] L/

e ’ - ) ; I‘ *
A-program designed for the elementary school should be developmental--
. . . ; . ~ . -,

E N ~

. - . "
based upon a series of concepts .and upon’ the needs and gbil®ties of tie students
A -

— .

'

studem®s to become alert to people who work and ‘to become curious about careers', ..

T “ 0
. - . - - )

and ready.for the hexpgloration of careers which is to occur during the jpnfor .,

- 8,

Awareness of the.world of work is considered to“bethe over® -
~ « . —_ ’

all goal of cayeer eduesation in the elemer;tary school,

high school years.

_
The, regular classroom teather must fuse the concépt ,of career awareness

.
-

to the_ school

»

into the ongoing curriculum, thl.}s enrich#ng and add_i:ng‘ quality

A

program. It®Shoyld be understood that the career awareness conz:ept ngither

e -
b

substi-

eliminates‘vital elementary curricylum elements nor does it propose to
[ ] .
- . - ’

N 4 N

tute career awareness for long established, professio‘nalv sound elementary .

concepts.

%

-

) v
’ - Yo " v .

N .
- »

_ 7 In the first grade, the &hild's exper.iences in career education should

center around

-

that with which-he is mos familiar--the home ahd ge s#ool. The .

S

s -
. e —— b - -

limited career information he poséﬁsses (based on his knowledge o‘£ what his -

/ L
on) is used as a basis for‘(panc}‘;ﬁguﬁhis knowledge ofsthe world of york.

Parents and others™can be brought ipto the ela

{

: - v

v

- parents do and what work he sees dpne at schgol--t‘éachir}g, bus drivind, and so

- - .
T A . .

ssroom tq tell about their

‘4 .

work.  Alsé, children can engage in such activities as ‘career game playing, -

»

- ’

field trips, career art work, and other experiences to increa‘se their 'knowledge

”

and understanding ‘'of possible careers.l Special efforss should be made.in».isp- ‘

«
.

te

"lated rural areas to provide experiences in more metropolitan are
- - \ . -

trips should be made to largex .¢ities or towns in order

o et
.

as.” Field
A
for the children to

. ! . -

iy . E

-

7/




@ better o}?_ger Ye the broad spectrum of occuoatlons. Reqgular school- SubJeCtS

™~
should'fb’l used as the vehicle for pr‘esenting career information rather than

(4

. conc@ntratlng career education intd a spec1alvtop16 in the curriculum. -
oo '
During the primary years, role-playing becomes quite irr{portant. T_he

. : ) e
students can “gge" jobs many times. Su"ch performance is gvert ard thus
i TS 5
- .

subject to gu1dani$§”from the teacher and avallable for other student comment.

activity prov:.des.n excellent method Yor developlng orgl language skllls.

a .

class discussions can,be held, around the xsig.e—playinq technique.
- v ° P -

M '

As an ongoing program thromghout-each educational level, the students can

help the tgacher in making }:;ul]etin boards centering Mccupation's. Also,’
- eaeh. child could start a po:t“.lfolio' or scrapho'olc,‘ é}:artlng with'drawil’igs and: .
. paintings he. has dene and’ augmen,ting his./éwn. wé?i{ w1th pictures from, magazines.
-, : . e -
At the brimary level, &ch' dren can leawsn ~that edch .job has certain char-

-

acteristics'A Later the: chlldrenavull dearn that the best o\:chpatlonal ch01ce
£ fs achleved by matching possessed character;stlcvlth requlred characterlstlcs.
‘3'3' ~ N )
Whlle t’esbs\c‘}(ﬁ/dren are as <yet too young ﬁor accurate self—appralsal, they can
b T . ' ’

beg1n to fdrm -51gnple 'Judgrn,ents ‘about what physical actions people must make 1n

. .G . [ ' » . ‘ . ‘,, ) . . )
various occup_atlons. i i ) .

N . * . > - ’

An important 'concépt to be leagned at. this }ge level is th“at everybody

should work and that work is not s nonymoxrs wath hard phy51cal l\abor or a,

b Y

.

7

51tuat10n. The teacher mlght start with such s:mele tasks as

N
[

hanglng un coats, st‘ralghtenlhg ;halrmting away glaterials, and’ so on.

If the class hag” mon(.tors, thelr jobs shsﬁlchbe examined. u‘The children can

3 4 . . 5
s

draw or tell what\th/ey do. T N

*

- x

o Tia - ‘o .
€ - The teacher must guide the children to an understanding that all the

< activities of. thé school, even those whic&m seem 'te"\e most fup, a're‘part of fheir

JAFuiToxt Provided by ERIC
L.




2

Py

ERIC :.

Aruitoxt provided by Eic:

suggegted to .students that, though the nature of tﬁe&asks will change gomewhat
. R ] ’ M - " - - h ~ R

U * . , .
X
4 Pl

‘

.

"job" and that they should always do ‘their best.' As a premiew, it should be

x, L] - - (-\J‘

f

Las they pfocfress through school, if &hey approach their tasks with the p.r::;per

&

r-{’: “ ; . . v v A . .
the increased maturity, mor¢ wrigten waork .dnd more complex facets can.b® . M
. ’ . . , R . ' . o
broucht, into use. ’ . R
- -~ v . . - . L 1
. . / . . P "‘ B T ,_'/ R
The concept, of_:,;speciali,zation can ve'ry easil € .tied, in with@o_cial L
studies. This c‘oncept may be treated t.hrcfuch are ew of an‘y’ prJ.m1t1Ve culture
I3 . < L n.l s
whlch ~the class may have studled The-idea to lbe explored is t‘hat because each
fami'ly unit's needs and wants were simple/, it was }50ss.1b1e for ep.ch f.amlly 'un1t
. . - N :
.to be self- sufflcvnt . Charts or' .pﬁqtures may be made which ‘contrast the
* ~ _— . ' - ” '\)
simplicity of a more pr1m1t1ve soglegy W1th the co?nplex1ty of modern llfe. The
. \ . . . -
students should then imagine , and d1scuss what ite uld mean if the ,famlly u{ut
] -
$ ‘ 2 » )
could still be self-suﬁf1c1ent~-fot eXampde, would’ each family have to build .
. - (S * " b N . W
its own ag!omobile, or .woul’d'people go td some othtr means of transpartation, >
and.if so, what? How would homgs, food, and clothing be purchased: - What things
would ‘people have to do without? LT ‘ .
) v’ . . -
N « -~
X > ' - L e ¢
N . . .y 4 . ‘~: Lo e
. . .4 Lo \ y | R
. ’ - [ SN
R I} ’ N . - R . \~I\b
b ca 1«‘7«{ /

X . - : s .

attitude evefy?‘,ﬂ%an continue to be enjoyable. Abdve all, it should he ~ d

stressed that work is n@cessary for everyone, t“hat it can be pleasTt, and that
v ‘ * .
coooeratlon with sthers w:,ll make everyone s Job more pleasant. . .

v

In the Second grade ‘the concept cf the world of work should expand markedly.
N K t “ ’ »
Up to th1s pomt, an;attempt hawbeen o' deal w1th the home and the school
k2 ' h Y -~ q‘ [
!
and ot,hgr'famllrar surroundlngs. Jiow .the ve w1ll be in another darecf:rn. .4
: - k] . ’ T - - ?

The c¢hild will be exposed to a much broader spectrum of occupations, and he will’

.
- . )

*

learn abo#.t specialization and interdependency. " While ma'n}pof thé same'actEi.V~ ‘

ities presented in the firs? grade will be continuea at this level as befits"
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- . - . . -

Thus, one can readily observe how every facet of the regular curriculum
) , < . . , . A
is brought into use in the career education cpnCepﬁ. .TeacHers-are bound only
. " .
by their own lack of imagination and initiative.

'

In the third grade the child's focus can be further expanded as éw cdn-

.cept’s are built upon those previously introduced. As reading skills increase

.

1 .
'career information can be presented thsough basic and supplementary readers.

Other activities dealing with careers cam be introduced.
7y R

The third-grader can'explore many factors which determine available oc-

cupations, such as loca‘ﬁoq, supply and demaad, and technologicdal and socio-

» ~
~

?

logical changes. He should learn why in a ‘Yfural area éheEE is, a different

demand for jobs, why the rural community is degendent upon the urban éomﬁunié?

‘~ ' -‘ . . = - \. :
for many of its goods and services, and in what ways the urban community is
t

. : :‘ . - ‘ 4 ’1‘:1

', 'dependent on the Yfural commlinity. As the student explores these facets of

the world of work, emphasis should also be placed on develgping an under standing

,of the effect that thése and ‘other factors have on the worker.. For example,

. f »
.

’

does supply and demand afféct,ﬁhe worker? *

’

Probably by this pqént the s;udeﬁts have found one particular occupation-

which interests them. WhFle a firm Yocational g%oice is not sought at this

~

\point, it is time to introdyce certain ideas. One of the most important of

-

. , ,

these is the necessity of an educdtion if one is to enjoy the benefits of our
-y -

complex society.

[
-

.
,o

“ As pupils progress to’grades 4-6, emphasis should’be placed upon enhance-

ment of sﬁlf%cthept as related to career development. During these years,
N .

‘more émphaﬁisﬁfg'pigced upogythe vital part school plays in ‘the preparation for

a career. gince“from this p01nt on in the student’s #ucatidn, dlfferent

- .
’

. .
= \ ’ ' T ‘ M

43 . ]

Y

!-.

»®
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. subject areas.are treated separately, teachers must make a special effort to H !
- = . v - . -
\sbow the importance of each subject area to the-world- ofr work ,
7
The importance of educatlon‘ both formal and 1nfomal -for success in the
, . - '

(/v;h’ld of work should be stressed., The want-ad sections of all available news-

4
-,

papers nfight be used. Many of the ads will specify a.certain educational level

.

a ¢
and certain skills er experience. Brochures from the various state employment

~ » A .’

.

- >‘ » - L] I3 - . A . -
services also have excellent 1r‘ormatlon in this area. ‘

Rather than exploring the need for individual subiect areas, the teacher

>

mlght use a differen-t approach. First,-the teacher glght suggest that man}‘

N
- i -

people have special educatlon for entering the’ wor],_d oftwork. Cofnm1ttees could -
g - . , o
be formed to do researgh 1'nto thé& varlous areas that, require spec1allzed educa- '

) . N \ - . r o o >
tion. From this rexsearclp students cquld lea&‘n what knowledge all occupatlons .
. / T ?i-* . ‘

Have in common. Among the common needs"'of the 'sbudent will be the abll,xty to ) .

¢ N

. “ . N =

% read, to listen and .follow &nstructlonsv ta write, to- communicate orally; to ’

R A/ ’ ?
Al

understand, and to 'relate to g}her;fpeople 'I‘hﬁ'qqualitiee will be of value to

. : L4

- «
h1m 1n understandi;r(the varJ,ous areas of suhject matterﬁ . .

| 3 - . - ' v

. As the student reac;hes the upper grajs in eﬂmentary school, it must be
made clear that there E‘no attempt at« this level to force students into makmg -

occupatronal ch01ces'. N‘P& fhe pro%ram should do at this level is to attempt *

" to guide the studept toward‘ a more 1rPcelllgent ch01ce‘ when tht time becomes =

) - ml‘

appropriate. The ,stdden't p'rogram tr1es to broaden his- awargness of the almost !

4 -
. 1nf1n1t€ var1et occupaflons which 0. ex1s‘t?, as wellj the’ poss1b111ty of
‘. . .

’.

new ones which are developing almost Qaily. Beyqnd this, it attempts to -show

him the factors to be consi'dered vhen the t‘me cales to make a%écision.
. i ’ )
é Through the ¢luster apprJach, whlch is 1ntroduced and developJed in the ’
- - L4
\slxth grade, theyStudent shov.? become awa‘ tha all occupatlons can ke placed

br - L ' '

. -
} ., - .

[ K - ' " 4‘] v ..
RIC 7 .

. '
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. y .
in heoad groupings, and that there/are jobs-for any level éf.ability and)training

. ¥

within each grouping. Thus, he learns that no area that interes®s him is be-
\ f . . )

yond_ his reach. Somewhere within his field of interest -thére will be a' career

3

for him.
* During these years, the importance of preliminary data ks stressed. The
. : v . .

knowledge-that different occupations require certain-®haracteristics and that.
: ‘ &

different individuals possess certain characteristics leads inescapably to the
. * -
- . .
sconclusion that the better these are matched, the happier the person will be
-
as he works Q&ths\VOcationql choice. y

. The students should be aware that making a career choice requires care-
" . . )
ful study. Some of the areas that need to be explored by the studegts are

the nature of the work, the working environmeﬁt, the Eraining, the type of
people to be found in a particular vocation, the expected income level, and

: )

the future aof particular vocations. .Agaln, this might be an area for commlttee
. .

. . ¢ 3.\
work . A committete could be assxgned an area, to research and could then Se51

a method for presentihg ‘the information they gathetr to the rest of the class,

Such methows might include traditional reports, stories based 9n what could
’ .

m—— -

. s . A )
happen should one fai'l to obtain the requisite information, cartoons, skits,™

v . . -
.

and so on.

. /

As was étateg/eafiier, these years should be used to enforce self-

enhancement and self-awareness. . Learning should take place in regard to the
{

. ' -
way individuals differ in their abilities, interests, attitudes, and values.
F Y - . .

e

The student should become aware ef himself in regard to these areas. Such

t +

*

conc*? can be realized through ghd use o'f sélf-—inventory materials avail-
Y N

able from the various publishers, or the teacher can conduct a sociogram-

&

. _ , 3
type activity. The teacher might lis?abilities, attitudes, interests’a,nd

;-

ERI
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)

so dnfgnd have the stuydents name those of their peers who fit the descriptions.

Examplesimight be: o | - .

Likes to play.quiet ganes. ' ‘ L K
Likes to play active games. ' .
Likes to talk. N : -
Likes to sing. ’

Likes to draw. ’ . . *,

Likes to read. . . .
Is best in math. \ ) ‘
Gets along well with everybody. - ‘ .

NI

These are only a few of the areas which might be exploreé. In such a

. .

lesson, or unit of stqdy, the concept of individual differences and the accep-

tance of the 1ndf’1dual for what he is sheuld become very ObVlOuS (WOrld of

.
.

Work. ABLE Model Program, 1972).

2 ~

As the student accumulates more self-understanding it follows that eccu-

. -

pational intérests will become 'more apparent. The pattern thus becomes

T e
-

interest — self-understanding —»- occupational interest. If the children do\

‘not percefve these links for themselves, the teacher should guide their think-

- ing.L If th“Bhlld*does not perceive these links then the program has_ fa11ed

and. should be looked at cgrefully.
Everywsoccupation which efists at present can be placed into a family or
cluster. The U.S. Goverrment has broken 20,000 job§ into 15 job clusters, each
PO ¢ . 1.)~
under a general ‘heading such as, the "world of manufacturing” or the "world of
' " s —
construction” (Career Education, 1971). The sixth grade will be used to orient

- -

the student to the concept of clusters and should familiarize him with them. -
- .
The ihtentiqn at this levet‘of-instruction is to provide a lRad-in whereby he

4

will choose 2 or 3 of the clusters to explore in greater depth during his junlor

,hlgh schoof“years ' .

/ . ’
» g . » .

“a
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active manher which shouid he%p elementary school children become\(fmiliar

- -
\

-

Each of the elementary grades should,be used as a platform for emphasizing

- Al iy

the importance of initiating and stimulati'g self-grpwth in the vocational

Al

realm. Whenever possible, the learning situation should be one that.actively

Y

ianives'the student in the learning process. N : e a
- » . ' N .

'

Projécts for the Elementary‘Curriculum s

The following i'i;vities ﬁave been designed to involve the students in an *

. -

3 ‘. L4
with the world of work and orient them to the problems of vocational choice

and selection at later periods in their éévelqpment.* The activities are not

listed in a particular order. However, an effort was made to gfoup the activi-

¢

ties for K-3 grades at the beginning of the list, and activities for grades 4,

5, and 6 neit, then activities aimed at grades 7 and 8. Some miscellaneous

activities, which could be used at any level, are at the end of the list.

>

Special projects for teachers, éounselors, and parents are also found in the

list. "

1. Engage chilren in discussions which will help them see %he digriity ahd
value of all work in which man engaggs. . This project should help
realize one of the major objectives of the occupational orientation and

) = guidance program :;\Ehe‘elementary school level. It can be a progres-
sive program with units at each grade. : :
. «

+ 2. Encourage children to. cut color pictures from magazines of “people at
work"” on various jobs and place them on a spec1a1 bulletin board
désigned for this purpose. In the early grades the pictures selected
may be related” to their father's or fother's job or to a job they are
currently interested in, or-to jobs in a plant or Wisiness which they
have visited on a fikeld trip. See that each ¢hild has a picture on
the board, 1f p0551b1e, and change th? pictures frequently.:

.
.

Prepare a coler book (grades 1-3) showmng people amd situatibns in
various4types of jobssand the kinds of udiforms they wear on the job
(firemen, pollﬁigen, doctors, dentlsts, nursel, soldiers, sallors,

marines,

engine®rs, mailmer, Brofessional athletes, etc.) which the

children can color.
made by tracing.

L]

Many of the drawings for the color Book can be

-

*From World of Work, ABLE Model Program,

'
-

1972. - :

.
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Permit children in the flrst and second grade$ to engage in play
activities involving various typves of jobs. They can play doctor,

-lawyer, baker, teacher,_nurse, carpenter, and a host of other job

persgaonel.
inst ents.

In most of these activities they can use actual tools-or

Read steries with an occupational background to first and second
grade éhildren Such a story as "The'Little Train That Thought

. It Could" is a good example of the type of story that can be read.

After the story has been read, the children can discuss who'runs 3
‘the trains, what the conductor, brakeman, and engineer do, as we11 r
as the value of cooperation and th1nk1ng while on the job.

-

Assign the children in one of the classes in grades 4, ‘5, and 6 the
task of writing out the answers to the following questions as a'
means of getting to know themselves better: ' "What sort of person
do I want tg become?" arfd "Why do I want to be that kind of person?"
Analyze the’replies to see to what extent occupations determlne the
answers given. HWve the students who answered the aguestions prepare
answers to the same questions one year and two years hence.

?
Have the student$§ im-grades 4, 5, and 6 make.a survey of the various
types of jobs which exist in their community and state and select,
the ones they would like to visit. It is best to study jobs they
will see on their visits agd help the children determine what to

- ;ook for when they make their . visit to the plant they have selected.:

ollow-up reports after the trip has been made are a part of the
project. .

)

Devele pro;ects which show how various vocations are related to
the. seasons of the.year, for example, what is involved in a wheat
harvest? Gett1ng ready for summer, dusting off the air covdltloner,
sharpenlng the lawnmower; getting ready for winter, checking the
car, storing summer equ1pment4.cﬁeck1ng the furnace; gettlﬁg ready for
fall, for cutting the harvest; or getting ready for spring, plantingy
apd cultivating. Each season ha% many surprises, and there are many
occupatlons for each season. The children may have a great deal of
fun observing -the occlipations and processes they have studied. ) /

-
.

Discuss with the children, beginning at about the fourth grade, the
importance of individual differences, why people differ in so many
of their interegts, abilities, and aptitudes, how their uniquenesses
develop, and thé problems of self-acceptance which are caused by
the®r differehces. This project can be the basis of a-long term
study by the. chlldren and can be related to the developmental task
toncept. Some students at the sixth grade level-may be ready to

‘relate their uniqueness to aspects of their educational, personality,

and vocational development and adjustmehts. When this is the case,
they will almost invariably.need individual guidance. o 7

: . .
Start a vocational scrapbook as a "class project and encourage each

child to cut out pictures and articles from various newspapers and

L

-
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11.

o

12.

13.

14.

15.

L 17.

18.

19.

20.

..Give the youngsters a brief look at the glamour careers--novie and

-occupational choices.

.
. 4

. .

nes_whi ~ - : ‘
magazines which they can paste in the scrapbook.” A rotating committee
to' decide what goes ipto th& scrapbogk may be necessary. The art
class can prepare an attractive cover for the scrapbook.

Develop a unit which can m&ve progressively through grades 4, 5,
and 6 on the importance bf edu§ation to vocational choice.and on

* what actually happens to younq people who drop out-ef school before

completing high school. The’ drop-out problem can only be dealt
with effectively if the potential drop-out is identified in the
elementary grades! . 4
The importance of good mental health in school, on the job, in the :
home, and how it can be developed and maintaingd can be a basic dis-
cussion in almost any class after the third grade.

Games in the nature of the old fashioned "spelldown" can be devised
to mcquaint students with some occupations. The teacher or one of
the students can read a descriptfon of an occupation or describe the
tocls which are used in an occupation, and the students may be asked
to identify the occupation on the basis of the information which has
been deviséd. .

-

> Y

In some schools, characters from the Bible can be named &nd the
children asked to'identify the occupation which they represent. Teams
can be used to identify the dccupations of the presidents or o!her
well-known characters. - . ,

Jobs in the varlgﬁs government agencies can ‘be used as a unit in a
ntmber of classes From the third or fourth grade through the 51xth 1
grade. People who work for the government can be speaKers and
frequently can show slides or fllq\

television actors and actresses, the- entertainers, professional -
musicians, professional athletes, and the astronauts _are highly visible. \\
The study of .these occupations presents, in some instances, an excel-

lTent opﬁortunity to study values in our society as represented by ¢

3
. o .
, .

, ! f .
Provide girls in the various elementary school classes special

opportunitie% to study occupations other than the three traditiopal
occupations for ‘women (nursing, teaching, and secretarial work).

Promote hobby shows as a means of ‘helping children develop interests
and assume responsibility. Many youngsters have found their vocation ’
through hobbies which they putsued during earlier developmental periods. )

Permit students to dlscuss how=they can utlllze their vacaticn periods.
to get better acqualnted with various occupations. o
R } o .
In social stu<{ies uhits, lead t{le cbildren to discuss how different ~
personality factors and traits are related to difgsrenl vocational

¢ . . . ./g \
. . ‘ ) ) - *

. 49 ‘ e




21.*

23.

Tthe plumber, and @thers.

24.

25,

29.

«

selectionsy as well as how personality in general.is'related to
vocational choices which will eventually be made.- . v
Teachers can schedule field trips where émphasis will be centered on
the workers and  the types of skills whigh they utlllze in performing
their Jobs. . . -

° €
o \

Have the students write short papers on "The thing I do best." These
papers should also be saved and the pgxoject duplicated a year and two
years later. This topic can also be used as a topic for class discusr
sion, although many youngsters may be embarrassed to reveal their
innermost thoughts. ‘ .

IS

v

% .
Organize units in the social studies curriculum to show the various
ways§peop1e'in the commynity make a living. One unit, for instance, -
can be developed around home building. The children can discuss the
work of the carpenter, the bricklayer, the electrician, the painter,.
Anothét unit can be organized around city
jobs and can include sanitary wgrkers, water supply workers, policemen,
firemen, and others. $till other units can be organized around .
transportatlon, 1nc1ud1ng bus, gail, and a1r service.

]
. . N s
L]

Develop a unit for fifth and sixth graders'which will help the children .
be aware ‘of the importance of building a good background during -the
elementary school years in preparation for the rest of their educational
career. Learning good stwiy methods and reading habits can be a part

of ¢his unit. ) .

"My daddy belongs to the Parm Bureau," andqghy brother is in an-

apprenticeship program,” can be the basis fog a discussion in the *
sixth grade.
"My mother is a Gray Lady," and "My sister is a candy-striper,” can be

a program similar to the one above, which children enjoy.
- -

Develop a unit to assist the children, partlcularly in grades five and
six, to explore their interests, and discover the relationship of,
particular interests to warious vocational patterns. Some interest
tests ‘can be used for this project. - -

. L 4
Organize a unit for sixth graders which will help them orientate them-
selves to' the vocational developmental tasks which they will face in
junior high school with suggestions relative.to the specific choices
they should be prépared to make which. have vocational 1mp11cat10ns.
Class scheduips can be discussed as part of this unit.

Give ch11dren an opportunity to explore the contributions which various
clubs.and extra- class activities in the communlty can make te children’ .S
knowiedge about vocations. This project may be important for children™
who are preparing to enter junior high school, where selectlng the rlght
school activities may be a problem.

»
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Students cap be encouraged to\study individuals vho have made a success
in more than.one occupation. /Such a study should help students to\
become aware of the fact that they, too, can probably find success in
more than one field of endeavor .
Encourage the children to develop a newsoaper in which they can list
occupations they have discussed in class, write editorials, and 1n—
clude other items which may be of significance to them.

Prov1de children an opportunity to stmdy unudual and little-known
occupations in the profess1onal technical, and nontechnical fields.

Encourage the children td prepare their own personalized vocational
notebook, which will include a study af their interests ~abilities, =
special aptitudes, skills, strengths, and weaknesses, with notes from
class disecussians, test profiles, and clippings from newspapers which
are related to vocations of particular interest to them.
"My daddy belongs to the Rotary Club (Bions, Kiwanis, and so on).
This is an opportunity to discuss the vocational classifigations in
the structure and purposes of civic clubs.
"My mother belongs to the (one of the womenh's clubs)." This can be
a companion to the discussion of men's organizations.
Present,children with an opportunity to study, write papers, and dis-
cuss how the ‘choice of an occupation cOnditions and 1nfluences other
aspects of ‘their life. .

7 . . , -
Encourage students to take tests Which will help them understand their °
interests, abilities, aptitudes, and educationa1) socioeconomic back-
ground. No child can make intelligent vocational decisions at any
level without this information. -
. ' .
Present materials and information about what is important in vocational
choice affd selection, including opportunities to discuss when an oc-
cupational choice should be made and what needs to be considered before

a:i a choice. ) . T x C
39. children study various assignments'in English, history, secience,

music, art, "and other fields, encourage them to idgntify the occupa-
tions of the various authorities or characters in the field they are
studying. As they read some of Dicken's works, for instance, many
occupations can be identified. )

Arrange for demonstrations for various types of activities performediin
different jobs. Chemists, physicists, typists, and so on, can demon- '
strate various experiments which can be of intense interest td children.
An example: a.typist can demonstrate speed typing.  Teachers of the
various areas can be used here; also, county *nts can be used.

o

9
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41." Present children with an opportunity to visit state or nhational
‘employment agency. Such a visit should be madd after students have

been prepared for such a visit. - .

socidl studies, English, science, mathematics, misic, and art--which.
-emphasize their vocation and ask students tg 1de ify the personali-

//‘ . -tiesg through their vocations. - ¥
43. Should elementary school children be introduced into jobs in the armed
: services? Some say "yes" and some say "n&." Thisldecigion should be

made on the local or classroom level. There are many opportunities to

learn jobs and job skills in the nation's armed seryices, but it may be '

. too early to present this material to elementary school youngsters. .

44. Wh®n the children are at the theme-writing stage, peymit them to write
papers oa such subjects as ""Some jobs I think I wouldl like," or "when
— I grow up I would like to be a =~ .. ." TRis project should -
get the children thinking about jobs and their relations to them. They
should be encouraged to emphasize why they would likela particular job
, - and what aptitudes they think they possess at the pregent time for such
a job. Py .

45. Assign students the task of writing letters to successful people in

the community and nation, asking them to tell about th&ir vocation, why
they selected it, and-the qualities which they think a necessary for
success in the field. They might alsoc be asked to telll what advice
they would give to a young person who is interested in the field. The
letters can be displayed and then placed on the library {shelves.  This
project will need to be organized carefully.

" 46. Conduct vocational exhibits in connection with Science F 'g,contest

» exhibitions. Exhibits in the science fields may encouragg individual

- creative study and will assist youngsters to further expldre their
interests and abilities,

47. “'Study methods &nd ‘techniques of problem solving with the yqungsters

. . ‘ through class dlscu551ons and group gu1dance. This job, n under-
<:> taken objectively and on an 1nte111gent'ba51s, can be a ;gﬁ step in '
assisting voung people to deVelop the degree of independen they need
\ to become emotlonally and vocatlonally mature Lnd1v1duals.

48. Have children 1n any room study the occupation of their fath s, (and
mothers). They can be encouraged to preparé‘§hort talks or ite short
¢ ‘7 reports as a class preject. o
-
49, Parents can be encouraged to visit the schoel and share 1nform tion
- about’ their job ‘with chlldren.

- -

.

“ M -‘
50. Contact some'businessmen, ministers, policemen, pilots, teacherq, sports

ERIC B L '

s e . ,
- .

42, Use short personality sketches of people studied) in various courses-- -

»
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. *

N\ -

and then make reports back to the class. _It may be fun for some of the
children to .publish their interviews in.the school newspaper——even
though it may be m1meographed

51. Dupllcate number 47 but arrange for the oersonalltles ‘contacted to
perilt the student to tape record. the1r 1nterv1ew. The recordings
can then be’ played to the -class. ThlS probably is a gixth grade pro-
ject, although it has been tried successfully in the fifth grade. The
project will take some practice, but the youngsters will enjoy learning
to use a tape recorder. K They may need to fallow questions which have
been worked out-in class in their interviews. It will probably create

. linterest to let them decide what they would like to know about th!
occupations of the individuals to be interviewed.

“

52. Another topic which can be assigned to students with profit in many
classes, either by written exercises por short talks, is "What I woyld
most like to be when I.grqw up." It can be extended to ask why they
have made this particular choicerat thd time;, The last part of the
project should encourage children to be _to examine their values.

. . y '3

. .
53.- Look for good films and filmstrips which can be shown at vagious grade

. A

fels which may have. some vocational 51gn1f1cance

[
v v

54. Encourage children who have an interest in art to make attraotive .
posters; they can be original creations; copied from pictures in
magazines or from suggestions made by the teacher or by parents. The
posters should be on display on bulletln boards,-in various classes,’
in the library, and in some 1nstances, in windows af stores in, the
community. L ‘ -

55." Develop projects which show the vocations associated with the various
holidays, for example, Christmas--toys made and sold, Christmas cards,
the work of the mailman and post. office workers in delivering the

cards and gifts to the home. All holidays have special vocational
significance. ’ -

- .
— .

56. Rural youngsters may neéed to be presented arr opportunity to observe
adults at work in jobs which are characteristic of urban communities?

. . A

57. Through a "Junior Carger Day," present children with an opportunity to
become acquainted with individuals in the community engaged in a
variety of occupations, in61uding occupations oytside the professions. ,
One objective of such a program at the elementary school level should

. be to promqte the development of mora\wholesome attitudes*toward /Se-
lected nonprofessional occupatlons and help youngsters realize the
1mportance of thesé occupations.

58. Ssafety demonstrations by firemen aré€ always exciting experiences for
children and serve a double purpose in that -they may be a part of time
school 's safety program. .

.
9 - N -
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* The school nurse, ambdlance drivers, firemen, aggilnterns from hospi-
tals &an alSo he part of a demonstratlon prodtam showing what all, of
these people do when an the job, as well as supplying a good safety
educat10na1 program.

. '

[}
v

Encourage teachers of various sdgject ma%ter fields "(art, ‘physical
education, history, arithmetic,'English, .science) to prepare a large
chart of the occupatlons which requ1re skllls in.their f1elds and
which can be dlsplayed in their classroam or in deslgnated places in.
the school. In self-contained classrooms, teackerg can‘ prepare such
charts and arrange to change them at intervals witf other teachers who
have worked outr occupations- in special fields. After the fourth grade,
the making of the charts can be assigned’ to studgnts.. Some of the
projects can be irllustrated by chilfren who are,aitistically’inciined.
For the teacher: Check eachsstudent in the class against a develop-
"mental task list for his partlcular age level ‘ang attempt  to determine
which students may need helo in completing the tasks they should be.
completing before they move on to the next developmental level. The,

. teachers, should determine what- ‘each student can do and what goal he ',

" will need to establish in order to achieve:d balanced deve*ooment Try
to see each task in relationship to hig total deveIoDment, as well as

his educational and vocationa® develooment. . v A . "

v

For the teacher: Make a list of the 1nterests of the children in the.
class,- and determine to what extent opportunltles are presented in' the
school to assist them in developing their interests, -Outline a plan fer
‘assisting those students- whose interests are not belng cared for: through

normal classroom'procedures. : . -\7‘7~» S e -
J .

’

Encourage. teachers in the school to study- together, with the Relp of —_ -

the school counselor, to develop units for various classes-which will

emphasize occupatibns at'each level so ‘that the program throhgh‘the

elementary school will not only have continuity- but also will avoie®

repetition. 'This protess may mean a reexaminat¥on of the nr‘&nt cur-
culum for the purposes of determining how it can be reorientated to

méet the specific occdpatibnal needs and interests of ‘children.

- .

Lt . E'Y
Teachers should also be engouraged to wbrk out what goals and purposés
they should,follow in teaéhlngeths_oocuoatlonql-unlts included in the
-curriculum. Expected outxomes of the. totai.proqram should also be

i

considered-as part of th

aspect of,the pfoqram. . ¢
. i I ' . . .

For the counseldr: Work &th teachers to identify children who may - -
need individual counsellng'or the.help that can be gbtained through
group‘ﬂpldance programs. elp should ndt be confln d to children who
may, need vocational and ed rational counsellng. Helplng a studént
res&lve a personal  problem hf any type may have vocatlowai‘??gnificance

{

at’ é later developmental pe 1od. . TN
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e . to undertake new projeécts. This can be a group projéct, a class.
proje;:t, or it can be achieved thréugh individ\‘al counfseling.

N Pl -
[ . .

o . . - ®7. Encourage the school” librarian to dlsplay books for each .age level
L . ¢ . which present challenglng storie$ of 1nd1v1duals who are s$uccessfil

. <, 1n 'var.lous levels of human éhdeavor.

wt

A

e .68 'Devetop a un!t for parents of elementary schoo} chlldren which w111 e
s g elp them de tand how important is the ,education of their children, .
N ", how the  subjects carried .in the elementary school 'are related
. v to, vogatice oice, and vhat thelir specific role should be in the
.n

- vocational u1 ance of thelx chlldren.
. ! & + P
s . #9.-" Promoté conferences or -workshops foy parents to help them understand *  °

‘o . the role they are to pl;mn .the vocatldnal gfowth“’and develppment “of
‘ st their children. . , -

ta

.

b T . 70. Hold a confere:ce for Lm,nts in.which'they tan discuss the use of ‘
) L. vacatien periods to further the acqualntance of their chilgren with

A ef a « vdrious. occupations. Occupatlons which are not frequentl#ound at

o « & Home can be. visited to the profit of, _children. An 1nd1v1duallzed vaca-"’

. K ) ' the country- might bring child.ien into contact with new occupations.®

B
N
.
N
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: LI _tion program for' parents €0 pyint outdwhat to see in:varicus areas of ?/
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JUNIOR HIGH SCHOOL

»
S

»
s

M ” \ . . - - .
‘By the very nature of the characteristics of the junior hig@ student, the .
@ . ‘ . ‘ ’ . : ki

) . v : ¢
ncept of career education affords both the opbortunity and the means actiVely -

These junior high years are.

.modern’ society has tended to- Confuse and mistead students as they begin to.

to involve the student in the learning process
L 4 .
years of searchiﬂ?~ﬁgn the studentd Questions, such as,) Who am I? -Where dgr 1

v
fit into the world?

- -

where .am I gOing continually arise, Students ‘are faced

-

. w1th considering the many conflicting choices 6f directions they can take in

0 . .

,society at this Vital ,but confusing, time of their lives. —

L4

Thus, explo!gtion becomes the primary goal for career ej;pation in bhe

junior high school.' The juniar high schdoT should provide all students with
¥ ) ' .

appropriate opportunities to observe and atudy in a systematic manner a

. . .

-

of careers. Thékse explorations by students should bui’i upon the awareness

f’the world of: wotk that is begun and sqquentially developed in the elementa

4
This exploration should also be developed in such

grades. manner that it*

(
for employment takes place.

“a v

serves as a bridge to the high schooi yeat;, where more*SpeCialized prep!rati

-

B
- [ .

s The traditional methods of clasdifying the broad range of careers in pour

14

- !

. .

c‘ider their: car

eers at the ]unior and senior high levels. Ins’popular lan-
. M Y

quage, we have tii'ed to classify careers along the }ages of assumed income

e

and soc1‘1 status. We speak of employment which is profeSSional,tsubprofessi

or technical,
B ‘

skilled, or nonskilled. We speak of occupations, crafts, and

4 N

trades.’ Whilé no-one can'deny that these patterns of cl;ssification have som

1».:\524;;; LY - :

* meaning, the social and economic changes which are accompanying current techn

' e
logxcal changes in our soCiety a¥e noticeably restructuring not,only the

/6anie

14
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’
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8
'
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onal

-

A
-

-

= 3

O~

1

trEditional income gradations associated with these clasi?ficatiﬂns, but also [ W'
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their social sfatus. A.journeyman’plumber may mﬁke far more than the cbllege

.
. - .

graduate. THe;E is, at the:same time, gn increaged €oncern in gociety generally,

and among students especially, to become involved in a career that provides an

oppor tunity f?r personal satisfaction.

- v - '~

) o~

It is therefore appfopriaki and important to find a new kind of classifica-

*
tion for careers that enables ‘studen t% see rea!istically the full range of

[

career opiortunities #h our society e'main embha!is in this direction has

i
been in a classificatién system known as’' the cluster concept. T#is approach

. ’

clasgifies the entire gamut of cdreexrs into 15 jglsters of related careers.

. s

Each‘cluster'in turn is broken into more closely relﬁted families of

N ~

- . . ' e
careers, which in turn encompass a host of more clearly related specific career

ya -

options. In each of the clusters the careérs range from manager, scientist,

'
. -~

engineer, technician, tradesman, salesman, ‘and serviceman to operator. In the

P . . L1 -
clus§er approach, the rural sclgol adminisfrator: can add one cluster at a time
- . N 6 L B . _

. - - 2

- / ‘ ~ol A ' .
to the program or work at finding -data andiresoutces for all 15 clusters.
) . . {2 i § . @,

A, 3 2 %
Thers are several unique advattacges ip employing the cluster approach to

P ) } . L]
-careg® development educatoioni D E L. .

T* As with any rational glassification system, the cluster apnroach

, . ‘provides an oppoftunity to review intelligently the full galaxy of
! careers--and to analyze similarities and-differences. It also provides-
an opportunity to look at a group of careers in relationship to the’
knowledge and technology awhich underlay their function. Thi‘s relation-
ship makes it possible to relate the study-of careers £o academic work,
both among t}hditiénal diSCiplines,,such as physics, chemistry, psy-
.chology, and social s¢ience, and within these disciplines,' for example,
- with 'physids, there is electricity, mechanics, deronautics, propul-

sion, and so on. . ~ . ‘ .

-

2, The clusté;LEBExoach provides an Qip%rtqnitzrto bégin career prepara-

tion in a broad area rather than in a specific vocational field. . Thus ‘

within the cluster of visual Sommunications there are several ilies
+ of careers--graphics, .writing, pxoduct development, fine -arts, dffice
f} Jpractice--within each of these families are an even lamger number of
9 more specific career optionsl~’Be§inning with the\ttudy)of knowledge,
Y * - ) ‘
N j ' s
i) - ’ -’-
¢ " . N -
i) ‘ - r—\ 1 -~
I -~
’ . ,
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skills, and technologies common to all careers in each gluster, a.
. student can move into increasingly spec1a112ed "study associated with
the spec1f1c career which.he selects. Furthermore, w1th this general
X background ‘the student will ‘be betterxérle to make changes in his
- spec1f1c career ‘ater in his 11fe when technologlcal change or personal
. . . 1nterest may warrant such a ‘chanqge.
v QQ‘\‘%he cluster approach;grov1des» opportunity for the schools to broaden
xtensively their pattern of cafeer development education to serve the
\ career development of all studenfs. %hile many students may wish to
G move through a cluster of careers towthe level of specialized knowledge
AN d skills appropriate for immediate job entry, other students will
\\\\\\\,J nefit’-from explorlng their career interésts as a basis for-speciali-
zation in continued education follow1nq high school (A Plan for Career

- - Develogment, 1969) . . ~ T - ‘W

)

In order for the cluster concept to be successful, a great amount of time,

st go into the development of resource maierials )
A ] -

\]
staff effort, and planning
for the-individual clfsters. The‘administrator should, take special note of

. . B ) ' *
"_zggﬁfonnin ‘this han&book which ‘l1ist$§ ‘the publishers of career education T

y materials. Too, mucH materlal can be accumulated by contacting national offices
of various manufacturing and industrial associations. _The logical locatjon for
- ) .

such a collecti f data would be in the medja center or library. Information

-

should be cataiogued and fileo according to cluster ;lassiﬁication. Materials

. should'include‘papphlets, nggazinesh bulletin board materials, tapes, fiimstripe,
! . ’
IR and film sources, as well as textbooks and paperbacks."While individual teachers
* :+ . should b® encouraged to develop their own f11es, a combined effort‘: ‘on ‘the part )

of the entire staff will result in a resourde center of much greater depth and

2

scope. The sharing of materials and sources of information with nearby districts

_ & ‘ s
will prove beéneficial. : -

Building upon interest established jin the sixth grade, the junjor high ¢

school student will choose two or thgpe work clusters to explore in greater .

-
= .

depth Quring his junior high school years. Because of the, varyihg .interests
- - &~ ~ -

' of the students. and because of the dimited staff in most rural schools, much of

. .~ ' s ] .. . )

. . ; . ) . W
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. this exploration of clusters will be through individdﬁl.research ané directed

. . ¢

study. o ) -

The implementation of career education in-tﬁi~;unior high, school is achieyed
’ P

through three main areas of emphasis: : &
l.° Continued 1ntegrat10n within the subject areas to provide the student
with opportunities to investigate many of the major:careers associated
~ With each of these areas.

'S »
s - N

2. School clubs and act1v1t1es 6%151de the area of the regular currlculum
A which can serve as exploratlve oopportunities concerning careers. p
‘ N ) -
* 3. -Counseling, tésting, and eddiational plaﬁ;}ng both by, the guidance
staff and’ the classroom teacher.

- .

P

3

Careef education will be most relevant to the junior high student if full

i?terrelation of subject matter cap be achieved, This'interrefation will require
extensive work by, the staff in writing new curriculim guides. Fowever, it is
b . ha . , ' 4 ‘ \
strongly recommended that new guiées be written to avoid overlapping and repe-
.. . > " ! ' . -

r

i ’ tition of materials by the individual teachers. Too, the objectives and goals
. ‘> - a .
set forth in the guides provide criteria for evaluation and accountability.

: Students would continue to learn the central concepts and skills currently

) i -

associated with the separate subject areas) but the various subjects would be

- . &,

coordinated within'a curriculum structured around the clusters of the world of
» ‘e

, work. For example, the umnit on ‘the field of energy and propulsion might focus .

. Y - . . . ‘ .
3 4

'qn electricity. Wwhile the studehts are~é§&dyih@ this unit, they can*expiore the

pi’actlcal aspects of ehctr1c1ty throughiulldlng 51mp1e electrical machipes and

radios. They can also explore the uses of electricity idn the home for copking,

, .

. - N

house cReaning, and othér activities that requiré electrical appliances. At the

*

S

same time,‘ﬁhey can study the impact of electricity'hpon society“ for example,
v J
the social effects of radio and television and the political and economic impli-
L] ' 'Y .
cations of public versus private power. Throughout these studi¥s, students can

’

. - -' ’ ' ~ ‘ .
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-« be intrpduced to the variefy of occupations which are assoq‘ated with the field

of electricity, ranging from home wiring and televis¥on and radio repair to .
J . - ’ : - ; ’
. P . H . -

electrical engineering and radiclogy.

. - A

Such units of study should be developed for all the work clusters. The

L 3

‘form and content of each unit of g}udy would deﬁend upon decisions made by the .,

. ) y ;
< Durriculum staff as they worked to integrate career education into tgf regular

- .

- 7 i N
! curriculum. Units of this nature should be plann nd taught coopgratively .

L3

L J

aby a team of teachegs from several academic aréas, and would include laboratory,

shop, and classroom experiences now included in separate courses. As the 'stu-
. * ’

.

N\ dents pfogress througly several clusters of occupations, they should gain both

- -

. . . fe
an,orientatjon and a realistic understanding of the range of career opportuni-

« . .

ties opez;;q them, the knowledge and skills vhich are required for success ih )
. ' ’

~

‘these careers, and the social and personal implications of various careers.

The junior high “course of study should provide more intense "hands on"

-
.
.

experiences. Individual® instruction will become mqre‘essential, and teachers
T -

will find themselves acting as "managers of learning," rétherithan as instructors’

- .

5 . s
presenting the same lesson to the entire class. The xural school administra-
~ \' ) .
tor, who many times has a lower teacher-pupil ratio, will find that, generally

’

speaking, this type of learning situation will be more easily adapted to the
. . . ! . - -

Yo

small school curriculum. ] . . .

4

One approagh to career &ducation isteing implemented during tﬁﬁ_school,
¢

year 1967-68 in four\West Texas schools--2bilene, Levelland, Petersburg, and* s
- . \ » -

Spearman. In implementing this plan, each gmonth was.devoted to relating career

L]

v

information to one curriculum deparynent. For examplﬁ, in one school, September
" was écience‘Careers‘Month, October was‘Mathematic Careers Month and so forth - ~

. . , ¢ , ’
until by May, €ach subfect area had been highlighted. This approach could be
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« ~ ‘

implemented very easily wnder the cluster concept, with one cluster -being em-
- L d

f
-

phasized each month (Career Develéo,ment, 1968) -

~

v

If such a system is to be irpple.rrf‘ented, the staff should work together in ’

the plzmning of the scope

it :

and sequence of concepts to be developed, of suggested’

activities, of resource materiam and so on for each subject. :

- . A . . . *
Folders containing suggested classroom activities and resource, materials
- L2

»

¢an be prepafed. for each teacher ‘sé during, the month. Preceding each month,

) the teachers to Be involved should meet together with cou%lors and the teacher
~ . S——— rs

.. L L. : = . L .
coordinator to discuss activities#fand to plan assemblies, school announcements,
~ -

*4

library displays, bulletin boards, and so on. b : )

4

Beca'use of the size and number of students enrolled ir; the rural school,

s‘m a prodram could be organized on a school wide basis or could be emphasized

N ’ v

-~

at any of the three levels.

- \
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R SENIOR HIGH SCHOOL' R '
- . s . } , . ) = S

The high school career education curriculum is built ypon the cumulative,

experienkes of the student developed during hié elementary and junior high

- . IR Y *
school years--in the same way that other tradit f8al progradms such as lanquage

arts, science, and.mathemati¢s depend upon foundations laid in the lower grades.

Indeed, much of the work and many of the conceptg

are simply more mature and complex extemsions of learning activities begun jin

. . ~ .
. -~ ’ ~ “ ‘ )
the jurior high,sipool. Opportunitiés for apvestigating ad:tional careers and

LI
..1;1

_fami%iar concepts in more depth should Ee'worked into the high school curricu-

4
4

. Y . ¥ T

lum in much the same way they are inc%uded in the junior high schpol curriculum.
, . : . . .

+ At its ultimate, 211 secondary stugents would be -enrol®d in some type or

A - - . -

- -
*

phase of .the career education curriculum. The length of such enrollment 'would

depend upon the gstudert's needs and"obiectives. *All students completing high
[ 4 - . .

school should be prep‘fed to exercise two basic-optionSJ-immediate employﬁent

~ ’ ' B o

and/or further educatio. The rural scﬁgﬁl administrator will find that meet-

. -

used at the hidh school level ,.

ing this objective will require both his afl hiswstaff's ifigenufty and abilities.

[y

In meeting this objective, the administrator should xecognize ®at regard-

less of the ultimate career goals of the students, each student éhodld,be equip-

.
i—

4

ed with a marketable skill that will enable him to enter thehlabor force should
i i A )

either the need or desire arise for him to do so. Obv%ously,,many students will

. 14
piefer to have a well-developed, marketable skill upon qraduation so that they
'

Tan immediately obtain well-paying jobs and.support themselves. The%e students

~

will ‘probably wish to commit more time during their high school years.to such

r ; . . .
skill development, and it is the school's Tesponsibility to-provide, either

through its own organization, an area vocational school, ‘a community college, '
R : [ R , :-
or through othgr means, a wide range of skKill-development programs. Such a
' R . ¢

-
R

) .
: \
=
6( e
.

-
. . -

o
Wer St
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. ment 1n the complete career educgtion curriculum will not involve as muck em-
y

L

program of studies Wiilﬁ'by necessity, require individualized instruction, inde-

»
€ .

pendent research work on the part of the studeqp; and, in many cases, outside

work txgeriences in conjuhction with'the regular schodl day. The work experil

‘ence program will be explored in greater depth in the section on cooperative

-
13

r )
programs. . :

/7 ) Those students who have not elected to pursue further education iﬁmediately
’ .

after completing high school should be provided an {n-depth voecational educa-

tiom progfam to develop their knowledge and skills in‘e family ofe« occupations
within a job cluste?,”for example, soil conservation within the agri-buslness
- - !

.cluster, fashion designing withih the marketing and distribution cluster. Basic
. »

knowledge essentfal to performing in other families of occupations within the

.—-‘/\' . : .

job cluster should also be acquired by egch studént. Relationships of families

4 e N
within the cluster and between clusters should be explored so that students
. < - ’

will be continuously aware of what additidnal opportunities are available.
. Q .
Those students who desire to undertake advanced preparation, whether it

-

’

be in a post—secondar' h§ica1 school, college or university, or business
. £3 i . v .
school, should he equipped with the necessary smérequisites to undertake such

¥

.additional training. Such students must be willing to commit the major amounts

"of time and energy necessary to dévelop these prerequisites. Thus, their involve-

2

-

phagis upon precise marketable job gkills, It is important to understan®,
Al . :

however, that within the entiré currjculum there are abundant opportunities to

.

: ,y'develop.marketable skills to one degree or another. ‘ -

ERIC
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In the early curriculum plannina process, each course at the high sehool

1 -

ror e L]

level should be designed to provide for the dévelopment of marketable skills.

. . . o
At the high school'leével, students should receive the following- kinds of

- ~

. ‘ - .
experiences: ~

r




N -
h

1. A."core" curriculum in the occupatioﬁgl cluster of his choice. This
core curriculum will build upon the exploratory apd entry-level

skill ‘development experiences at the junior high level and w111 pro- ¢
vide hiacher levels of skill development whernt“these skills are common -
. to all the occupations in the cluster. Students preparing” for job .
entry and students preparing fdér hlgher%educatlon would be ‘enrolled -
N in the cluster currlculum , . . 1

\ B -
| 2., 'Basic subject matter areas .such as language arts, social studies,
¢ mathematics, and science wﬁlch are related to and which support the
= luster. core curriculum se ectedfpy the student. These basitc sub-
jects can be taught in such a way as to Prepare many students not
- only for further formal education, but also for such jobs as tutors
r~“and teacher aides, as well as for employment in consumer services
. where one-to-one interpersonal -relationships are-importaht.
. ] ) “ ) < ,
3. A choice of electives designed specifically for job preparation and/or
a chaice of electives designed specifically to- ‘prepare for entry into
v further education in an area of his choice. glectlve subjects such
R as homemaklnq, industrial arts, ‘éistributive education, and vocational.
T agriculture are already designed to provide sope employment prepara-
tion. - Other elective subjects such as band, journalism, drama, and
. .art can also prepare students to entex the labor market as copy boys, - -~
" ) enf?rtainers, music ligrarians, set builders, and clerks. ‘Courses °
not structured to include provision for marketable skill development
should be carefully reexamined and redesigned by the staff.

’ 4. Extracurricuhn?abtivities, as was mentioned in the junior high sec-
tion, can help meet explorative objectives and can help carry out
\\ preparation objectives in the high school. This area, like the other -
areas, should be examined and-redesigned if necessﬁry in order that
2 this phhse of schdol life can become agvital part of the overall career ~ v’
' education program (Career Education: Description, 1971). . *

) ' - -~
LN

. -

Cooperative Programs ‘ . . “,;

s For the rural .school ,administrator who usually finds himself in an area

with limited“job placement stations for his students, thé cooperfative program

. . .

is one solution to his problem. Cooperative programs shall be defined in this

4 '
L3

handbook #” any work experience afforded the student, both in and outside the

. school facility. Stafflng in a sﬂhll school ig ongi%f the most important fac-
tors to consider. The person chosen to fulfill the role of teacher-¢oordinator
i}st comimand the respect not only of his students but afEB*gf the people in” the

community whose cooperation -he must have if the ggogram is to succeed.

W

'

. - -~ .
. : . -
“ P4

Q ; . . . ‘?;g; | . . ) : - .l .
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It will be the responsibility of the teacher-cootdinator to provide the

.

‘j- overall éoordinapion of community and school resources. Another high priority ’
’ Fe———— f
responsibility for the teacher-coordinator will be that of tryinc to ensure
- ! . £

that all aspects of the work experience facet of the career education curriculum

[y

are designéd to meet the needs of the individual student wit in his district and

that the proqram\}s not just picked up in toto from another disg;ict.

N _ -

. There are alternatives which could utilize available staff. To determine

- ®

|
- . . |
* whether special certification is needed for the teacher-coordinator position,
—the state director of vocational education should be consulted.
. "‘ R " i
“If the school system includes a vocational teagher({s), one or nore &f them

\ .
may be qualified to provide overall coordination of the coopergtive program, .

since such individuals have the background in vocational education and many N
- * '

. \ L

have had occupational egperieﬁ%e. Also, if there should be a person on the
staff who has the necessary qualifications and personal characteristics

to fill such a position, most’states have provisions for certifying class-

room teachers as teacher-coordinators for such pYograms, -
. Once again the "shared" concept can be brought into use; two ox more schools

’ s -

may share one teacher-coordinator. This approach has been used successfully

K

- when two small schools are loc‘i in proximity to each other and only a small

- R
. number of students are involved.

P ’ .
To supplement the regular school staff, people within the local community s

\ -

can be utilized. Many emplqyers, as well as employees, in the local communié;

can be utilized effectively for instructional purposes. Althosgh a-person in &

B \
thi$ capacity cannot devote full time Eo this work, it is possible that, in

conjunction with the school coordinator, he could serve as a valugéﬁe resource

- %3 e . ¢
. . -
- - r

.

person. - .

-

b
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One of the key factors in the wdxk related area of the career education

curriculum is the availability of local;bgsinesses that willﬁmake'acceptable

. ’ 4 . .
training stations. These stations should be Tthosen with care since they 'will

- .

provide on-the-job instruction, and the person with whom the student is work{ng S

will be instructing and demonsfrating"those specific skills required within his
¢ 3

business and for a particular job. An effort must be m?de to ensure that the

peorle involved in work stations know exactly what-is expected frdh them in

2 .
Tt
’ ..

relation to the total ational prbgram of the -student leaxner.

"

A major obstazlevfac1n the rural school admini;tr;;of is,the #gbt that, &
il . —
in most cases, his school will 'be located iQ.small communities with few work
stations available. 6ne of the prime responsibilitie§ of éhe téacher-cqbfdinafor
is that of iocatihg and approving such stations. - Tﬁe teacher-coordina@of shguld

. .
- -

not overlook farms and ranches as training stations.: Numerous occupational

opportunities can be found in today's large farming enterprises.~ Many times,

R -~ . .
» -

nonagricultural occupations such as mechanics and bookkeeping -can be fourmd.

.
-

Other possibkle work stations are bfancﬁ banks, -fertilizer dealers, implement

. T
- [ S 2z -

dealerof stock yards and feed pens, grain elevators, and general merchantile

v

. 4 a
stores. The local county agent, since hesis aware of activities in the area
] . : '

agri-business, can be a soudrce of employmeqt information. Planners should net

-
v

be misled'by the name of the business. Within gvery modern business,' there are

oppertunities for a wide variety of placement stations.
W~ ¢ 4

Well-planned patterns of Scheduling emplo&ment~are crucial in areas with

’ lipited placement opportunities (small communities) and are also basic to orga-
nizing.a cooperative education program; the following options gi' suggeséed;

N

. H ' 2 -
1. Traditional: Involves daily employment for the regular school year. .

[

, .
2. Variations: <



- . N d
[ 4 . M g ’

a. One semester of daily part-time .employment. . )
- l - ~ v

b,  Summer full-time employment. T g

e

"Scheduled employment during peak economlc act1v1ty in a glven
. locality (e.g., to coincide with tourist season, harvesting,

»
C.

. : holldays) ) ; . ,
. . o : . o )
‘ ) .’ d. Da11y employment accomnodatlng two or more sfudents (mornlng/
N afternoon, weekly, quarterly, or other schedule)
s e. Part-time employment, for two or three days. . ’
=

L f. Placement of studehts,ih‘employment when they-ame ready or when -
i - " jobs bécome available (each student, therefore, would have a
) different schedule for employment). ’ .
g. Employment in neighboring cofmunities.
h.: Repiacement of students who withdraw from
have been achieved.

.

v

. LA

jébs’when objectives

In those programs which rely on summer employment for student-learners,- i},

-

ray .be feasible tq enroll them in’ the regular school program during the gchool

* . . ’ e
i '(, -~ year and provide a cooperative education prooram during the summer months. A,
S oo - . .
.-k ¢

F

et

teacher-coordinator,cbuld be employed durina the summer to prowvide systematic

”
.

[RTUYN
e R, epsa t

related 1n7truct10n aad alst to coordinate and superv1se the on-the-job train-

2 ;gf’ing Phase. 3 Vo . : .
:,,',QA 3 ! ‘ p . R .
T "Té provide on-the-job experiences for as many students as possible, alter-
! E‘j . : ‘ " !
nating plans are encouragéd. Alternating plans allow_for a greater degree of
. > .
1 ' N
' flexibility and provide situations whe¥e more than one student-lgarner cdn he --
] : b . g
employed in the same training- station (plage of emplggient). Sofme possibilities
o ' ’ . s . ‘ ) - ¢ ’
are: . o' ' ' ° .
1. One studepné~Yearner m1ght work in the mornlng and one student-learner .
-
might work in the afternoon. ‘ . -
% L, 2. On a rotat1ng basis, one student-learner mlght work 'iri the business i
T for one week while his fellow student-learner. ié in the related class-
A . work in scheol (this system could be operated on a daily, weekly,

bi-weekly, montth, quarterly, or pther bas1s) Related classwork

wquld be taught in such areas as the agr1cu1ture, commercial, or
business dgpartments.

i

L . : . (37/ . . .
) .-
\\Egégé;‘ 1 : . ‘ ) E -

N ", -
. - N
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« If a particular school is located within a relatively short distance of

L3 . .

sevéfal small communities, students might be placed for their occupational

. ‘ L
eXperience in businesses in -each community. 'r ”~ .
: £
s -~ - (X .
. A small compunity that affords extremely limited training possibilities .
. s - 0 »

s . v
could transport students to g’larqer city ﬁollbn -the-job training. Such a pro; .

gram might be carried out moest easily during summer months or du&&ng periods;af

)

. : . ! .
peak empryme:;t, since these are the times when employ®rs are seeking additional

’ .

M - . o'

part—time‘employees./ A plan of this type would mean employing the, teacher- '

coordinator during the ‘summ@r months and ensufing that transvortation for ghe

student-learners is available. -

-

L 1
If students are transported to and from wonk, it might be best tg hold

. .

the related classroom instruction in a business at or near thé site of their
. » %
employment. Some schools provideﬁinstrhctiop on the buses which transport

«

*
students (see section on existing programs; Cooperative Vocational Fducation, 4
: A .

1972). ’ - 1 § ¥

The needed work experience can also be provided within the school system.
Students- can be ytilized as teacher aides,'janitors, grounds keepers, general

office help, br cafeteria workers--if such employment would contribute to the,
4 .
students' career development needs. Many times such employment can be sub-

» -

sidized through qovernment programs. - * C -

‘

’

d As dnother altefhative, a school. (or student body) could own and operaggﬁ;

-
’

its own business. The business could provide students located in extrgmely

A - -

[

small communiEies.with a uynique opportunity to gaim valuable‘business experience
- . ‘ <
and acquire insights into the fgpctions andsresponsibilities in operating a

business, as well as afford an additional source of income for student activi-
ties. Also, "dummy" businesses such as general retail stores éould be established

‘

-6/ .
.

’
o] : . .

“ \
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. . . - C .- . /" T
' * . \ N ‘, - ﬁ. y .
II in conéunctlon w1th d1st.r1but1ve educatlon classes. The same-c uid hold

trye
,o * + . a "’
ig-many of the vocational areas yy Such a "dummy“ buslnes codld be a coop ; ’

e'ffc{rt'orl,. thHe part~o% two or mork school d@tricts." A como'lete store ¢

- e .
- . W

T dupllcated. in a moblle unitsand scheduled ‘Tfrom school to school " Once

,‘C

et

resources and persoa could bhe shared., A number of !u.;h "dummv" bus;nésses A

3 »
'

are already being conducted’ in'Texas,’ New Mexico, and ,,Arlz.,dﬁa schools. A. ®

. . , . L. R v
- - - L . .
o ,description of”such courses can be-found in the section disScussing established s
, S & s - L .
T programs. : * ‘ N »
. . - > - s B .
. .4’ - . I . .:. . . . ) L
- ; > The decision:to make this type.of cooperatlve education a part of the schoal
N Y . . . . o , .
s . 5 . .
. ‘curriculum is an 1mportant step. 'The follow1n9""Sch‘ool Administrator's Check-

- \

- '

) . R R
11st" suggests some key conslderatlons 1n x&cinq Such a program overational:

i , . N . /
. Na

‘ I. Steps in 1mp1ement1ng coopxiratlve vocatlonaf educatlon in the logal,
s - school. . ~ -

2 ) . i ¢ . ) ',”

~ As Review the state reqmremen,ts for vocational educat}on pfogram

" operation. . - s . s
N : B. Request Help 1n determlnlng the” need for a pr'ogram from th.e voca- - -
. - ) tional division of the state department ef educatlon. “ - - )
Y . .
- C. Determine whether there w1ll be enouch interest in the program.
.. - ’ : . Y o - ,
kS . « 1. Student -1nterest survey - .
% o “ ) Do - . , | R
ST 2. . -Paz‘ent 1nterestzsur§rey§ T . PR ’
. 2 N . - - . . . n_/_ - % '.. . ¥
. Y., = 3. -School board-recommendationg’ 9 .
¢ —’i. . ‘n; . . - . . .
Y -%; 'ﬁ-)_}:: ,Guidaince Dersog?xel recommendatlons . e o h
. . y u ’i : . - ( ‘ . , . . . . . )
BT L5 "/*?aculty recommendations | . o .t
o . - - . - M . “ . : < .
- f ¥ bo. M.ake an occupatlbnal survey._ to determa.né' the‘number and types.of .
N . tralnlna stations avallable. " .. ] T
, . .+, 1. Local sour_ces of help in gathaering :‘data on ’odcupatiqha} needs . s
i ' ‘ - . ) ‘ ) . - .
o / - a. Advisory committeé . .. L, . o :
. . . . b.\ Public employment services " . \
, T Q T ,
[y L.} N ’ _" -
. . ] .
" @ i e d
'y ) ’ L] R GU A .
Lo ' (3 - -~ 3 R “ . P N ’ ¢ ‘
\)‘ . * * . " é A P
ERIC L T A ,
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AR e y L~
A AT SRS I YE AR . v
c. . CNambers bf commerce’ TR ¥ -
~ ‘ " ~ v . 3 . .
) d. Service clubs N ;‘3 . o .
e. Cbtinselorzs . &
o / ~ .
R Snrveys conducted as student class Drogects
- I . !
. 2. _Regiohal souxce$§ of help in gatherlnq data on occupatlonal :
- needs. . ] .
’ c » - -
. a. Area manpower planfting committee : £
b. U.S. Census sfatistics. ‘
, .N -
i N . - i
L c. Labor grogups = "o .
: ' N~
d. Research. coordinating units - . . RER
¢ e. Trade associations .
. y . .
f. Stage department of education ~
o- 4 \§ .
E. ‘Determine g answering the following questions whether $he, co-
. operative educatlon program W1ll fit into the total school
- program. . N © ) .
. ' C L 7
' 1. Are there sufficientrphysical faciligfies, roam, and equipment
Gt available? ' > . ¢t )
» ' . - . » ’
<
2. Can instfuctional materials be made ava11able° N ‘
. . -
3. Can:the school meet the reou1rementh the state‘n for £
’ # . re:.mbursement" S B ; / . .
B .' . . < . ) , " . . >
4. Are instructional personngl available?. . . - . ) .
* . ! s . " o .
5. Is,the school near enguch to the employment ¢émmunity sd\lhat/ ’
. students can reach training stations. without undue difficulty?
Y . . . -t oo . . ‘ .
- 6. How many stud®hts are now working? - .
- & - i . - »
7. What cpurse\s, if any, must be added for effectlve operatlon
of the program? . ) : ’
L7 t [ “ -.‘ I .
8. How can ex1st1r1g courses be utlllzed? ) - -
9. Have® key 1ndq;V1duals among employer tand employee orqaruzatlons
been cgntacted reqarding the, adwsaklllty of setting up “the
program? Has the:.r cooperatlon for_ ting up’ the program
s been obtamed" / ) = g
3 < g R . . -
-~ . © - * .
[ " by . .
(0 . .
~ - > . . .
: - : : e
- L4 PR Y
i * .
A ] ') -
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I¥. Steps 1n.establlsh1ng cooperathe voc§fional educatlon.
. - * i ¥ ’-f . : o
AT Install the program ¢ = =
. , a E Z ,: & . -l il
- } & -
: . 1. Decide upon the type(s)‘;’oF program(s) to be installeds..
Sa i . », ‘é .
- 2. Devise a tentatlve wrxt%en plan, including phllosophy, objec- 3
’ ) tives, policy formatlaré’ con%rcl procedures, rdsponsibilities
. ' of personnel, or§anizational ‘structure and general supervisiqn, - o~
. , - N .
N broad advisory functions, and es ated total cost and budget. 7//
’ . 4l -
o : 3. Descrlbe characterlstlcs of gfudent groups to be served. <
. 4. Ide tify occupations for whfch training will be qiven.,' AR
. P . M /, -
5. rovide ‘additional space, if _necessary. AR .
PN * LI . « ¢
6. PAan the appolntment oF an adv1sory commlttee (the board \\
. of educatlon may aid in the app01ntment of the adv1sory . '
& committee). - « ) . '
4 7. Continualdy publicize the progress durlnq the program K !
: "development stage. 7 - . .« :
B. Inform the faculty of the objectlves of the program and
_proposed operatlonal .procedures. - . *
¢ L]
. 9. /in¥orm parents. . ‘ 4 w,
, ~ . . R ’ _U\ ) ) D
. g . Select and hire a teacher-coordinator. ‘ L
. ‘ ‘ . . i
. . 1. Determin¢ the number of part-time and/or full-time. teacher-
coordinators reQuired. i' . )
- ) - . . te b
J: 2. Inform the teacher-training institutions and the state depaxt-
° ! ent of education of staffing needs.
g ’ ]
. R 3. ‘Con51der state reguirements and essential persoenal character- R
1st1cs when selectlnq a teachervcoordlnator. . v
< . .
. e a. +JPoes the candidate have the requ1red professional. and
technical training for ‘the partlcular program to be
. 1nstalled’ : . {
‘ - N
. b. Does the candidate have a record of work experlence other :
- than in education? . . -~ R
c.’ Does the* candidate have a deep interest in youth?:
: , ) ; . ’
d. Dqes the candidate Qe}geve in the program and the ‘need for ,
; it in the *scheol 'and commynity? . -
L] ‘ ) x"‘ ’ N ‘ . ”
/ ‘ . .
) ] - , . f ' \ . -
) 71 . :
Q . , .
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© Ve . 3 . . ) . -
: e; Will the candidhte be respected as a teacher and a v
: el -faculty member by the students and factlty?
&
N i fi¢ Will the candldat;e be respected by members of the
. .. . e employment; cornmunlty" . < e
\f Ll N ’ . . ,
* . - ' g« Will the candxdate be , an  active part1c1pan§ in school .
. and community affairs? .
P ¢ . .‘ N * ‘.
h. Is there a teacher “available 1n t.he }stem, or will an "
' outside person,be hired? S ce .
. - . Y . . ' ’ ) v
. ., C. Thrpugh the counsellnAv1ces, 1dentiiy and enroll students who - ’
R would benefit from' and be 1nterested in the program (Cooperatlvef o -
e - Vocational Education, 1972).. . ) T '
N . - { X .. ! ) » b H 6<. - E
- . : S ’
. PR 4 ' N ’ * ! g
. & f ) : ' ’
- » /- . LY /4
. . - o~ b . -4 . . / » - ’
* - . 7; . ’ B'bg." ) hy ’ ‘ * '
S : . ibliogra . . 4 .
« e , _ \ ography * . . . .
N A . N ’ ' 2 ‘ ’

3 . -

»
A Plan for greer Development. Task Force Report on'\VocatJ.onal Education.

Public Schools of (he bistrict of Columbia, Washington, D.C., I99. . T
45 p¥. — o

- . .

’t

‘. . 0

‘ . : . ot » :
Career Devélopment: 'A Paradigm. Division'of Gu1d\\0 Serv1c S, Texas Educa- .
'tion Agency, Austin, Texas, 1968. 103 pp. . ) -

. . . . . . .. "L
Career Education: Des::riptiqn and Goals,(. Washlngton,\ D.C.: U.S. Government - o \
Frinting Office, 1971", 13 pp. « Py ) . ;
. . ’ . - s d . «
Career Educabion Progress. Bureau of Occupational Research. New Jnrsey State "
Department of Education. Trenton,.New Jersey, *972. Pamphlet. Y
m\‘ i “ ' . » . N
(_ Careér Educatlon, The WOrld of Work. Texas Edudcation A‘gency, AUstln,\Texas, : , .
. - - Yy .
. .1972 19pp. * . cl v
, . ‘ . . =y 1 ., . )
. Cooperatlve Vocatlonal ‘Education In Small Schools: A Suggested Guide fb(/P \\
“*Planping. ERIC/CR.E:SS, New Me)glco State Una.ver51ty Las Cruces New*ﬁexico, " L
. - 193Z. 3lpp. ED:063 069 MF ‘ 65 H $3.29, ¢ o : v . ) 1
. LI v e, . \)h _’_.
World of Work. ABI!E‘. Model Program, Northe,rn Illinof's Unlverslty, D1v151on of e
. -~ Vocational: Pechnical Educatlon, State of.Illinois, 1972 112pp. . : -
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. - CHAPTER III . e -

Y ' . DISCOVERING RESOURCES FOR CAREER 5raDtJt!fZ\";':on : : ‘
s _ . * N . ‘ * . . _'
’( a R N - e - . >

Community-ba%ed experience can be defined broadly as‘ any.,interaction be-

¥
(N ’ " )

? tweeh students and members of the community that prov1des studehts with insight ¢

\ . - . (N 4 . -~ ’ i

k ' s ° |
into exist,ihg and future ,oc@s. '.Past experience has shown that class- . }

‘ .

~ room curriculum alone doeg not provide students with this insight. Students
R . - . " ) [ 2 " ,
. b4 =
. - yare of?n' _unaware of\ the world of work and the 'relevahce their present educa-
. J

. tion has to théir futures. xCommunit)y-based experiences provide the opportuni-_

» 3 @

ties for studentslto mix “real life" act1v1ties and classroom curracu]ixm

-~ :

e ' - ‘i /{
. Even the smallest cgmmunity is full of resources (people, piaces, and things) & 7 |

- -

that can brosden the students" understanding of themselves, their parents,
‘ - -

- » - I

. school subject matter, a-nd the community in genez\_\. -It 1% a funct.ion of | :

]
s . 1) -

. -sCareer educat‘ion to broaden this sense of awareness -and present opportun,ities
A o S . . : . o . . /“
. to explore and ;}repar_.e for the working world. ) ' ‘ C T

y ! e . , .- . .

S ’4‘; Careeas’,éducgtion n.ee‘ds to become more pgople—centered * 'Students need to .

v 4!. . - . N
. ! .ee and ar Fpr themselves what:e;ho, not just what products they produce
{\

Rl LS -
. - v

R . or the servrges they prov1de. They need to know why peoole are working at a,
.o . W
] . particular job, how they gzt into that work, ~whether they are bhappy and .'pf’hot,

' vn‘ N . N ) . o ' /-
. why hot. Then students can ir}g:orporate what they jpave .seengdnd heard with ( !'\
. . . . . . - i ° ~ ,

]

N their ownl-interests and|get a feel 'for the kinds-of things théy might lj,ke to»

* .
- - . +

>+  de. 1In order to gain this kind of 'knowledge, students must have contact Wlth
. S -~ - : .~ A - ‘
.o the working world. Community-based experiences don't mean dontinual trips to
i - " / y L) \ . . 13 ’
. . . '- ,
. . visiteplaces. . They don t.even have to. be class -organized activities. They

e . 2 ) » »

.can' be the igdependent actlvity‘of a single‘ student intérested in a gartitular
. - ¢ , 2 . . .. v L7
e . , . , . . er Lo ‘
activity, pursuing it on hisyher own, and sharinglitﬂithj the rest of the:. -
. . ,' o ] . ‘ . .

class. 'They can be family "exper_ie'nces shared's\.l‘th the‘c'las's, ’eacher experienceg *
- PRI

¢

= . . . 1

-
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shared with the dlags, or just ‘about anything that helps students to realize ¢
& . . : .

® - R ' ! 4 ) - '
that there is a world beyond the classroom and what that world is like.
s‘ . ‘ v
HCommunity-based experiences usually take two,forms--%pose that are or-

»
v, .

oanlzed as class aCtLV1tles and those that are the Lpdependent ch01ce '6f indivi-

¢

dual students. Studehts generally do not seem to be aware that what they are

interested in and learn on their own is just (if not more) important than what

' .

. e ) . . .
they are taught in schogl. ThaF is not accidental. For too long the comcept

\ . . . . . '
of the classroom‘ as "the" lea'rnihq place has been fostered. O;le of the=£oss1-

b111t1es of communlty based act1V1t1es i th after students are involved in
'3

. .
\

some experiences that they have helped to plan and organize, they will see the

community as a learnlng center and begii to arrange their own communlty-based

- "

- .. L - _
based experiences are not only a cooperative effort between the gommunity and.
. ’ Y . °

act1v1t1es in areas that are of interest to them: Rem;mber one thing: Gommunity-

- . . . . . : .
the school,’ they are a cooperative effort between the teacher and the students.

Activities that are planned'by the teacher alone gengraliy will not be as
$ ¢ ' w

‘successful as those planned by both the teacher and studemts.’
Four types 6fuco;;unitv-hased ex;eriences will be described-' interviews,
shadow1ng, field trips, &nd resohrce‘speakers. yFor the most part these are
oM
all act1v1t1es that- 1nvolve{the teacher, a 51ngle student, a group of. studentr
. ‘s
7§h\the entire class, Darents, and the community. )

v

« Intexviews . ,
A ) . S }
. ‘Havind students interview members of the community is a Very good intro—

-

“dugtion to the idea of ‘the community as@a c%assroom. Perhraps the bEst‘pIace.

L]
to stdrt would be to qtve students integview thelr own parents. %t is. ama21ng

. v L Y
how few children really have any igea’of what their parents j%bs are. They may
. . Nt . > . ’
:knay the-title of,the job or the ﬁlace of employment, hut they hawe very Jittle
. . » - ‘ }I " - i »

o

L I
)

( P e
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Aruitoxt provided by Eic:

N

[4

knowledge of what their parents actually do and why. If'one‘of the parents

stays at home'todmanage the house, that parent also should be interviewed--
©

ot ,just as a matter oﬁ courtesy-~there are many aspects of home management _

0 <
P e

.tha parallel the world of work on a smaller scale. Students would find out

not/only what th&ir parents do bat how they fe about it, and the sharing ;
N . ' * . . ) ‘ \ .L .
between paregts and students would be gooq for both.

. ~
. *

Some type of standard interview £rm can. be developéd by the class. This

-

twil] insure that the students are all asking the same kinds of question$. The

- .
' .

dents should be encouraged to interview thir parents separately since€ they

LY
.

re now dealing with their parents as individual workersQL The interviews can
- ' . R . )
e shared with the rest of the class, and individual and class reactions can j
. , !

a
)
. . . i

. be discussed. Students should evaluate how successful &nd 1nterest1ng the N
-~ N
\Jnerﬂlew1ng activity was, Perhaps it will lead to a decision td invite somer

8 < .
Y ,
of -the parents to come to the class as a :esourcexspeaker. Following the inter-

P »

.
(]

v1ew1ng of parents, stﬁdents may wish to interview other members of the communlty

who hold Q;fferent.jobs or.even the same jobs their parents hold to see ‘how .
other people*geel about the same job and why. }
K Vo "~ , . . '
-~r . ' . . ‘ Y ‘ ‘,’
ghadowing - ' ¢ —~ ’ :
. . A . « '

"éhagowing" is one of the moi¥.sélf—explanatory concepts in career educazs

v .

* tion. It also is one of the most valuable experiences a student can have. The

1nt1mate, one to-one aspéct of a student/spendlng a day with a worker at{work 3
N . it -

D .

provides a first-hand look -at a spediflc jobe The shadowing experience can

presént 1th§¢;t‘<lde.nt with 'the gortunity to get a clgser look ‘at a job"in which‘
\ .

heZshe_is'ingenested or to st

outside of any stil) efisting roles and find
» . :

"out'about)iobs that previously have heen‘a taboo--a girl may decide to spend a

!

« ' PAERY
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' ) day with a mechanic and a boy with a dental hygiepist.

Byt few boys or girls

- = . .
will choose to shadow a worker in & non-traditional occupation unless .the pro-

" gram is handled 1n a manner that.makes it agceptable for them to d&\so

* :1J . N _’

E

De51gn1ng a shadowing progr‘p is not ﬁifflcult but to be .successful 1t

must be an organized and cooperative venture among the teacher, students,
L] . Iy ‘ .
. \

parents, and the community. Students should not be éssigned to an area of

work in which they haye no interest. There are, of cours‘ limits, but on the

whdle the choice of the occupation to be shadowed should'be the decision of )

. the stedent after ﬁg/she has explored some areas of interest and based, upon the
L4 - . Te A

N

N

évailab}ehgpportunities within the community.

1

¢ - )
‘*eachers and parents can provide ¢

needed assistance by suggesting a broad r#nge of occupation® the student might ,
- ~ N . =

* (3
| A s -

explore. AN ' .t .

LIRS

[3

\
Contdotswwithfn the bemmunity can be madé in diffe
)

\

5Lnt ways. ;mPloyers-

.

AN

.

throughout the cpmmunity (including gouernment agencies, business, industfy,

£

. merchantse restaﬁ?ants, hotels, other service-providing organizations, etc.) ’
. e * ;—7 ‘ ) )
€ can be surveyed as to Eheir willingrness to have students visit their establish-
: . ‘ . " - ]
?ents and ‘vrovide lists of jobs in which a Qﬁudent could shadow a worker. .

An alter-

-~

students cou® then chobsé from' the list of available dpportunities.
4 N
< .
native méthod might see the student exvloring areas of his/her interest amd

TR : ¢
- selecting an establishment to visit. The student should be encouraged to

.

select more than one establlshment in case an opoortunlty is not avallable at

his/her first choice. The seigét;pns of the students ocan be\oomblned and the
L] . \ »

" employers contacted. » e . .

’ - -

‘i Seiection of a day for the shadowbng\experience snould be decidef well in

Depending upon class>;tn§ﬂeies and scﬁedfefequireménts, one day c{n<

K be?chosen for all students toigo into ??e community or seuer;l days may be ~
‘ /

[ 4 " . '
4
N . ’ [}
* » .

advance:’

.
.

. . . .
N,C ’ ‘ ’ )

. .

. . )
s : . . : .

. .
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2 +
chosen ®e accommgdaté smaller group$ of students as well as the schedules of -

-

the employers. An efforﬁ should be made to make the corrett and desirgd .

. .

student-occupation fatch even if it medns an exception to the general rule.

Regardless of whe ler students go.out on the same day, in small groups

on several days, or individually throughout the length of the term, the shadow-
. - o .

ing experience should consist of a ghll working daﬁ. The student will get a

much better feel'for a job if he/she obsexves all time requiréments and g1l

A .
the possible occurrencgs/of a day on the job. Shadowing is definitely a
LY . - g
‘learning experience, not merely a sight-seeind .tour’ )
>

-
.

Students must be prepared prior to thefpshadowing day. The class can
develop a standard list_of'dﬁestions to be answered as well as adding any of
their own choice. Below are some examples of questions that can be included

on the gtandard list.

»

Name of .the cempany and the person contacted
Name of the job shadowed
' Dailyﬁhouré of employment’

How the person got into this type of work

=

Whether the worker likes the job

rd <«

What the worker likes and dislikes about'the job
' \

Job requirgments
P

edueaticnal !
special skills

minimum age
licensing prog#dures >

special at Jtudes or personality” traits




P I

. ’
- . -

+ ! 8l Weé#ly work schedule . :
a. varied_éhifts . : il A ) *
\ - . ’ -
'b. d%grtime, o ,<?\\ : : ) ) o

- Sta;ti}lg salary . _ h ' i

\a._‘schedule and method of payment ’ @ t

‘ . b. 'overtime payment
10.. Benefits

B

a. vacafion
.

-

. " b. retirement plan

c. insurancé plans

N

a. sick'leave

~

e. personal leave -

f. educational assistance
.11. Promotional oépqrtunities and methods
“12. 1Is there é union

a. which one : . . -
-

b.  amount of dues
E 3 - [

13. How to apply fox.é job (bring back an application if possible)
These are only suggestions. The real list should be developed by the class.

Special attention should be given to how the worker feels about working at this

job as compared to other jobs he/she may have had. Interaction between students

aﬁd‘workers, especially in this one-to-one setting, provides the student with

an opportunity to ask just as many questions about the why of working as th%

what and. where.

-

the shadowing experience. MAgain, a standard form will prove useful in recording

Algo to be developed by -the class is an evalgtion form for

the students™ reactions to different jdobs, but amole space should be provided.

.




O

ERIC

Aruitoxt provided by Eic:

_Jjobs provide a.first-hand ;ook/;t an occupational area. The reactions and

N

to record individual reactions to specific jobs. As important as the evalua-
\ Pl -

tion of the experiences is the need to persconally thank each élace_of éﬁployment

-

and the person shadowed. A specific, short term deadline shodld be established
p .
[ @
for each student to send a letter of appreciation.

' .

Teachers planning to involve their classes in shadowing’experiences should

be sure to check al% regulatioﬁs regardiﬁg clearance with the school administra~-

tion, parental permission forms, liability, insuranci, etc. When conducted
”

with foregight, shadowing presents students with a unique opportunity.

i L 3

.

Fieid Trigs

»

Field trips use the community as a classroom. Where shadewing presents a
L4 . . -

‘

one-to-one interaction between a student and a worker,; a field trip provides -

-
N )

a focused learning activify for an entire class or a po%ﬁion of the class~-

students, tegcher(s),_and parents. Visiting a site and observing the various

v

observations of each.participant in the trip will be different awd can lead to

an indepth exploration of a particular field of work. The trip should focus on

the workers--their reasons for holdind that job, what théy like and'disliké

‘.
- .

about the job--not only the products they proaupe. A field tr¢p can be used’
- T g

as either an id;roduction to a unit of study or as the culminatidén of such.a

[ . - ,
unit. Whenever the trip is planned, it should be conducted in'a manner that -

- .

4 . * -
will give added meaning and clarity to the classroom curriculum. * Here too, -a
A v . .7 '

~

field trip is more than a class outing.
Planning is a must for the success of the field tr{p. A site must be
selected and a date chosen. This should definitely be a cooperative‘effort

between teacher and students. They can research possible siteé,and‘decidg if

L3 -
¢ .

; - . : ‘
'the trip would be more useful as an introductian to.an area of study por as_the

.




va . -
. . »

. . > . B

&

final chapf:ell. A field tri'p' that is totally .arranged by a{eacher\wil:l be the .
S . 9

teacher's field trip and not that of an entire cldss. The trip will be a

e

learning ekperience.for all, and students should be involved#z as much Jof; the

deciding, planning, and arranging as possible. - : , " ..

Once the where and $hen decisions have been’ attended to,' there are a_dfnin_i—
strative requirements to freet. Teachers need to be aware of the particular <
, -
. . ) ) . N
school's or school distyict's regulations. Generally, there are forms to

notify the administratiom about the puz/;gose-of the trip, the place, date and
Co- - -

i) s
: time, length of time spent away from school, and cost and method of transpor- \

.

tatiog. Depéending upon the location of the trip end the policytﬁof the school‘

distrigt, school buses may be dsed, parents. enli“sted to drive groups pf students,

or-a bus chartered. Insurance and liability covérage is a definite consideration t
” -~ .

for any meaps of transportatipn. Also,. parental permission forms must be ,
; & - s

signed and kept on file. It is important that all administrative details be~

site can-be contacyed and arrangements finalized. It is an excellent ‘idea for . -

-

the teacher and/br a student committee to make a pre-field trip v\i's't }o the

§'ite. The, class can prepare in adv&qée a list of questions to be Vanswe d. . -
‘ This will 'acq'uaint the site guide with the. students' inf:eres.tﬁ The qu’ide can
- ' A - <

answer these qu?stlons in the normal course of theytour, and thus allommmore oo
 « ’ . -
. ime for the students' on-the-spoﬁ »questions,. Thi_s list of questions can be ’
. . - EA . '
. similar ta the questions provided in the section on shadowihg, but it should
- , .- T ‘ . ’ ) . ’
T be broadene&to, cover the requjrements), benefitsg etc.. of an entire organiza- \
. b Y ’ * , ,
thn ‘as opposed to a spec1f1c J?b. Encourage the quide to gresent a total ~ .ol
1] . \ ~ ' E
[ ) plcture{f the orgamzatlon ang, not just the adva tages. : .
| S CL 80 | Y '
Q » L] . -~ ' . \
- ERIC . : . ;o o * ’
. " . , A L. . , '- ., R &
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A 3 . % %’ A 3 ’ ; . .
: - Q«Class preparatién for the field trio is essential for the success of the

y!
1-_? .

ra
Vikue

.

learnlng experience. f students should do as much research as possjble on the

6

area of study as wgla as the field.%rio s1te.$§1he class s%ould develop ohjec-
P .; tives for the trip qu discuss. expectations. 'After .the tﬁip, the class can

. decide if these wen;nmt. The arrangements fo; the tr1p,’includ1ng date and oo
time, should be.thonoughly discuSsed and students made aware of any possible ) : |

Ay ¢ i
LAY SN

- &\
hrules of safetyuor pegulations of the s1te to- be visited Ground rules should
..‘ 7 . * z 4 . R T s
_’,, . be discussed and set for the trip with respect to conduct.' Students_ can be
: ' i : Tn

assigned speclal tasks such as taking photoqraphs, makxng tape recordings, etc.‘

i)
.
e

. These preoaratlons should be»made well in advance so ‘that the trio will run

- I , - ) )
“’ v Smoothly. Try to kqep'the trip fun, . . . o .

* 3

At the field trip site, move in small groups whenever possible, If noré

, than one guide‘is available, divide'the group and go in different directiorns. 4
L * “ . IR - o ) - ' < ‘ -
b - ® Smaller groups will allow for better studEnt observations and questions. Per-
' » - : , . .
. haps’as part of the clasS’preparatlon, notebookh can be developed Such booklets
P s - /—5 ‘ . - &

could contain the‘agenQa for the _trip,.objectives and expectations, p01nts of

vinterest at the field/trip site, and JSpace for notetaklng duripg the tour. Co
-~ ‘ *
Followup and evaluation aof the %rip will round out the field trip experience.

v . . -
« . .

. Several new areas of interest may emerge that &re relevant to the ocourse of . -

€

. - - - :
- study. Studentls need the chance to discuss their reactions and-decide if the

f - i - . or
. -~

- trip met with their objectives and expectations. If the trip occurs at the ‘
) 1) .. . ) ' \’//\

beginning of a unit of study, the'studen!sﬁ experiences cgn.help the teaché?*

£

decide hbw to approach the umit. If the trip occurs at the end of a unit it ( ’

[

. Sl can se;ve as a summation ahd 901nt to nexédirections for ‘exploratioén.. A student

I g
. 2

e J evaluation forz;~with sufficient_spacé for ipdividual commgpts, reactions, and
1

. a

.- .~ suggestions wi provide insight as to the trip's success. An evaluation form .o

PAruntext provided by eric . . i
' f "

.
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©

can also be designed for the field trip guide. 3His/}1e‘reactions to the students,

v

] L r

' L4 T

their questions, the amount and type of ihfoma%ion he/she feels the “studér‘xt's
- . ‘_,,,“ -

received, and his/her reactions, to the value of the visit.

¥

The organization visited-should be sent letters of appreciation, both fram

-

the glass % a whole and the, teacher. Any pro:'fects which t-he students develop

F

as a result of the trip can be se_aﬁt to! the organization fo‘!“possible display.—

5 »

Not only will such displays provide the organization with puhllic relations®
. o o

materials, but the workers at the site will get as much e oyment from seeing

- .
them as the students got from doina them.

- L) .
s N ~~ - e

N Ty < . T , N [
Community Resource Speaké : ) & TN

The final form of community-based experiences’to ‘be discussed 'is’thes use

. ) ot ' . i . ° N ’ .
of community resource sv.akers. gBecapse career education takes opmore mean-
N A - . -

ing apd relevance when students are in contact- with actual workers; resource

4 5

speakers should become an 'integral part of career education.programs. As w"?h

. . . §
all community-based activities, guffigcient planning i

N .

.

s importaht .to the succéss
r ‘\i -
« of the legrning experience. . . ' ‘ t ,

. Teachers may wonder just how often.to use a resourée speakef: Or they may’

wonder that with time given to shadowing experiences, field trips, and resource'.
- ‘. - N ‘ N " ‘

«

speakers there will be no time left for teaching. But the use .oi these. *
different actiwvities is teachindg. It is students léarning on their own or from ~
. ‘ - . . - - ' . -
someone other than the classroom teacher in areas that are of specific interest
- \- -~ M -
- \ .
* to them. These experiences bring the subject fields of math, scienge, history,
' N & . - Ty .

-language arts, music, physical educati"on, etc. to life and actually demonstrate

)

té the student the need for knowledge in these a;aaas. « Therefore, resource

3 “-
B N N : L ! . 4 ‘e - i
speakers should, be used as often as is necessary to help ‘iarify a field of

N . -y . 7 . .
study, make it more-;elevarit, or add a fr,esh;approach to the usual subject :
L3 . .

” 4 =




matter,

KN ~

/

s

Student contact with-Workeﬁ% in the pommunity will reinforce the ideas

‘that education and the development of slils 1s important for every job as

well as acquaint students with what’fke strUcture 6f work is 11ke

-

be- overlog "

-

Yy

L

Resdurce speakers will need to be identified aad llperally no one should
/

&
Agaln; coopqratken.hetween therteacher and students is a must.

ind what f

~ - /
e

workers feel'is good about " 1t and what needs tb be changed ‘ . -

-~

The lmaglnatlon‘of the- students shoulq be st1rred so that they will see that

» N\ - S L 4 ,

‘everyone with whom® they come 1nto contact 1s a potential resource speaker.

\

*

Survey formgxcan’be des1gﬁed anﬁ.sentito parents ‘or based on the 1nte>V1ews the

them w1thou£ coHductlng a 'survey.

~

]

~)

-

students conducted w1t§(the1r parents

”» v
the class may wish to invite some of

, .
“ . M . :

/All of the workers that“prowlde”seryioes.to
'.p , i r ’

the. school and,whom the shﬁdents see'everyday.can be considered

Frlends of

N

.

Y

- the students ‘o their famllles, fr1ends of thé teacher, workers at the local A
I. . ~ N ! .
"bank, fa;tor1es, buslness%s,¥government\agencies, utility companies,.television‘
> Ce f - ' '

- D | R s -
. * and radio stations,.

adl of these can provide potentfal'reso%rce speakers. The N

R

ﬁ

the list can-be revised.
in ﬁhe choice‘of‘speake

* . After speakers have .beern identified

ﬁ

<

7

- .

%

\\4 ‘ d ‘. a
e . Dy
.’ .1list is endless. & good example might be a telephone operator——students«soeak
A 1 "' - g}{ . , . T N
L Wlth telephone operators all of the” time, but the ever see each other. - And
. _,‘ I . Ty . .
4 o by all means, do not forget senior citizens. " The fcan offer students a per-
: “t\ e t @ i ] . . =¥ ) ‘ ’ 2
o _}_" spect1ve 6n worklngwfrom job entry through retirement. The .tudents can offer;
- y . o4 . . Es
them the chance to be actiyee Perhaps at the beglnnlng of the term the class
-~ P ) - . . .
NN J < {
N . -~ can stablish a tentatlve ll%t of speakers. As ;ptexests deepe? or change, S e

Always be sure to‘i}low for change and’SPOntanelty .

- n .

" e
6»,\ \‘
the class should deche just what N

'vml‘

it would like to know.,'A llst of quesbﬂons concern1ng the klnd of work, the

Ta

e Y

reason for workrng, the amount of sat1sfact;on, 11kes and d1s11kes, benefrts,

. L
P .ot

%ESDrs, skllls and educatlon requ1red,¢etc. shou&d be deveIoped * *This. 115t ¢an

el . ‘ 3 - ..
. *
) \ . . e e ;y'fr. ."v" Q' . 1- \ f "’.'.
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. : ' ) "! . o
be given. to the speaker in advance as a preparation. The teacher or a group

‘

. . . ) ) .
of students may ‘wigh to meet with thé speaker in advance. The speaker should

v

, - "be encourag'é to give a total p1cture [+, Rs/her ]Ob. This sho%ild 1nclude how

% he/she feels about ‘the, kind of work they do, the place where they work, the

) u"’ . M

! e ‘ . ' X v
the advantages and disadva * they encounter, Ingther words,, the worker

- 2 . &k s
3 . should not merely describe the place where he/she works/ or ﬂl{products*pro-

. PO - v ~, ' = <y
1 ]

.. duced or. serv1ces It should be approached from a perSOnal "people orlented"

. ® $p01nt ‘of view. The speaker should gr::ing alonq any type of .tools or clotb{ng

.- = »
»
1y A\

- x - , -

as weldlng masks or. enquver s tools but employment forms for someone worklng

in a personnel de!>artmen\> or sample ledgers used by, bqokkeeperS‘ -

’ In order to be of maximum benefit to the students, Masses should not be

-~ ’
s, A4 . .

. X combined. Deallnq futh a large number‘of students wlll turn what shogld 'e ‘an

, intimate‘conversatlon about the Job into a speech. That nust be- av01 d. The
.2 R ¥

N e resource- s‘peaker must understand that, only half of his/her tlme :;.s to be given

3
. + -

i to &escribing thé job ‘and his/}?er feelings. about it. The rest o'f thy time

o Y . s "
.

ALt -~ ¢ .t .
, . should be devoted to questions that students have.. The experien¢e shduld b_e

that are’ necessary for the job. Ghis‘includes not cm.ly the obvious things such®

_"‘ 4 '1' i b ' s a ‘

.- very much ‘an 1nterac;ion between the soeaker and the studEnts, w13? the teach__;

‘o
.,

¥ * 1 .
taklnq a passive s~role. N R R

. i . . ~ \ . . ‘. . c‘
[ - w_
] : Lo Followup, evalugtloMxpressxbn of appreclatlon Fr’e 1mportant

_" ; ’ The use of a- res,oprce speaker may bl\ very mucQ llke" the\use of fleld trlps (
SR v ~.
. * He/she may help to mtrogpce an ar’ea of study, brlng it to a close, or’ clarlfy

q1t along the way. Llsteru'ng to such a speaker will give both the teacher.and

- . . LI

, students new ideas for redirgcting the area of study, br ng ou’ into new

a_‘reas, or reexamining what has lg)een‘lea,rned. The students can develop an

'

‘ ; 4/ ] ": ~
s ° i\ o . s w
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. ) ’ . 3
' [
evaluation form to ragte the dif{erent speake;s and the speakers can rate the ,
. ] , S R i . y .
- . students as well. At the end of a term, all of the speakers can be compared
& - ) . N .
- . : . ‘. .

b <. and decisions made about whfch ones were the most intere8tind, useful, and, b
- + -

.heloful and #hy. "&he students should also develop a letter of aporeciation
Y .

i, : 4 ,
. . to be sent to’ each resource speaker. . : .

N »

., - Many schools are now'buildinq‘resgnrce files in-connectionrwith career
’ : g ° ’ o v ’ 3
/ education programs. Resource speakers who were consigered helpful should be
'to the file. However, a particularvindividual should: not be overtaxed.
L
s There is a broad range of both occupatioms and 1nd1v1duals who can prov1de
( .. f)‘ - -

N 1n31ght£:2d>help to students as they explore the wor,1d of careers. \

“ . add

¢ . S
~ : 3

J.GGIDELLNES FOR-THE—SELECTION"OP~CAREER'EDUCHTIQN FATERIALS ™ 7~
. PR T, R "
The most lmportant 1!nt to remember in select1ng caifer education mater-
. . . R :
ials is that these materials yill have a major effect on the students They
PR 5 . . Lo

are the ultlmate consumers.. Whether the materials have pos1t1ve or hegative

* eff%cts, orie, thing is ce?taln.

1

. ?‘, -
att1tudes towarq themselves, Other people, education, ,and the

-

the ?ffects will be far-reaching and influeénce

the students

ram
.; "‘ - . " . -

# is important. = . - ) . d

world of work. Selectlnq‘the "rlght" materlals §pr & career education pr

’1\ *, \ .
materials varies from school.to school or district

The.process of s;&ecting

- to district.' Administrators generally are concérned with'selecting materials
. a \\ - 9" - ' ‘ M
that w111 sult‘fn ent1re career educatlon progr whlch enc0mpasses several

4

> .

| - . ’
grade levels¢ Individual teachers are concerned w1th selectlng matertals for

a particular class. Teachers usually are fgonsulted inathe selection process,

14 . .
but: som!tlmes they are not Whether the process is one of cooperation between
’ £ - . : t
-administrators and teachers gmian independent activity of either group; certain

'
. ¢

4

! precautlons must be takén to insure that the matiflals have the proper "fit.,"

-

(8
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\

. . N « .- . . N ‘ .19
| . ‘ ‘ ) , .
. LI ' . » ‘ : *
‘This sectign presents some guidelines 3hd checklists’ to assist both administra-
" - .‘ N
. . . %
tors and tewgchers in the selection of* career education materials and sgme hints
.w'-“"z Ny L . . . '’ S T N
™, for teachers on hoW to handle materials’.that are biased. -
’ - . .
‘ - . , ‘
. *e two most neeessary considerations iyf,he‘SelectiOn process are the

Q
ERI

-

. 4 .

) . . d , i
appyopriateness of the materials with respect to’ the studerts.who will use
® . ) ' - - ‘

+them and ‘the ;f fice of bias towards individuals ar groups with resp_ect to

jace, %(, age, or e)iceptiOnality'. There are other factors that will need to

’

‘be’considered, such, as the lifespan of the mater~ialsf(wi{1 they become out-

dated in a short period of time) and the financial aspects (is the cost'of the
£ “'

materials within the b

[

), but the overriding concerns should be appro—

~ s . *

pr1ateness and lack of b1as. * . . .
. 9
Career education mater1a1s are approprlatewhen —theY mitch the needs of
- ¢ - *

'S - .

the studertts.

L)
Seve;_a’l cr1ter1a can, be applied, to gage the effect the mater1a1s

. . \ . N
'

wi'l,l have on studen’ts:‘ (1) does -the ag'e and developmental level of. the

-
students correspond to the intended ace ‘and developmental level of the mater1a1s,

’

‘ .
(2). does the -eontent of the mater1a1s ;ef,lect the plarﬁd gqals and ob3ect1ves

"

’ ’ - — e L]
of the caree. education program %r of a particular class, (3) are the materials
" ? N & ]
., LI " w "

‘daf:ed or ‘is the information current and, tl}e.r:efor‘e, moxe useful and 1nterest1nq

.. * *

to the. students, (4( is the 1nFormat10n prov1ded accurate and thorough in its
, Ve 9 , . i -
. presenta.tron, and (5) what,is the fdrmat of the chosen materials, is there a,

, suff‘icient‘mix of printed and audiovisual materials.

\ .“\ ,

- .. : T » : .
- Materiais th;t do not match the developmental level of the students,will -~
i . \, .
be boring; either they will pe too ad.vaéced or too ‘simp‘lis'tic.. %:h maberials

will ‘not appeal to the students and will be iffpffective. Goals and obJectlves
' 1

.

- fo,r an entlre career eduemsjbn Jprogram, Or an fnleldual class are dec1deﬁ in

¢ by - l N ’
advan‘ce, and ,these goals can serve as a guide in the--s'elect?h of the cdntent.
- N . 1 3 .
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,I

and effective 'methods of demonstrating a point and stimulating the —interest“
‘ ) - o _

the objectives of tthe p:ec;ram

=

. ; Judglng the approprlatene,ss of the match b*een materlals and ‘the students.

and format of.the materials.

! P Y .
sl#des, filmstrins, tapes, and other audiovisu

'

of the students.

and thoroughlé treat a topic, they will be misleading to the students and defeat

'wi'\ the mater?g&‘s- -quea'}“to the students interests? -

Printed texts ar pqrtant’:, $ut the use of Films,.
‘ - . .

often are more efficient
é Lent

- v . . ’

"
*

Regardlewss of the format, if the materials do not accurately. *

e , A

-

Below is a ;heckllst that will be~ helpful 1n

"Are the materi‘als appropriate to the a‘ge of the studehts?

Are the materials appropriate to the developmental level of the stu- - 2
dents? L . . . . .
Is the content,‘gf the materials accurate? * . ) L
s e Y . ’ ’
Is the coverage 25 the topi# thtigugh? ; .
.. : T -

Is the content of the materials cufrent. or dated?
IS

Deoes the content planned’'goals and ‘objectives?

what is the forma
A

~

Tthe materiaJ‘s? . v

Are the graphics attractive? .0 “

L} : e -
¢ [ 4 .
. . Is the language unclutteredgslear, and approprlate to the students
‘understandidg? L e . ‘o
Is there a mix between printed materlals and audloqu.sual R

11.
cr12.

13.

ERIC™ ™ -

'P

What will the lifespdn o‘f the materials be'> :

PO

What ist the ‘t:ost of the mate:g1a1s'>
\ k -
What mll be ? advantages and d1sadvantages.,of u51ng these materials'>

What types of equipment will be necessary for use with these ma-

terials? . - .
- :

Are° the materials de51gned "for use by individual students, groups .

of students, or both? ¢ — ‘3’ reo -

4 .- K o .

1

>

Are the materia’“egfgqéﬁ fo ke used:easily Ey the students?’
' [y , € - \

(¥ 3

- N -
. \ 1 ) bt N ‘ - ’
. / »
. )
. ’ ’ / i N [ ¢
3 . s .
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' L4 - . sl t. : N

B
m
/
.




-

>

oY
-
L ]

. ‘ - f * “ - ]
. . .

» ry > .. . . ' - .
. . e . , . L S
18. Are the suggested teaching techniques clearly identified and defined? -
. ~ he I3 -
® - . e e ‘
19. Aare 'there evaluation-.materials or methods included in the materials?
' - - R . b ]
20. Is there ev1dence that the materlals have been used successfully
elsewhere? Caa »
L 'y »
Equally as 1mportant as the approprlateness of b‘ materl‘ is the ~ . «
. e .
presence of lﬁias'. Biases of one ,sorts 6r another would seem to be ea51ly de-
o‘ ¢ - - P
tected; but fhey can b\very sub e., when suck subtleties go undetected, they -
. . ' ot
. . _ . . . ‘
\g:gan influénce the attltud'es o the students. Materials should be checkel

‘ 4 - ‘ > PR

[

thoroughly for "the pPresence of ,stereotyp:;c behav1or for any 1nd1v1du'al or’ aroup

-

as portrayed in e1thex; language or graphlcs Indicators include: (l) rac,ial

L ‘ . .

r - - . .
mlnorltles presented 1n lower paylhg, status, and responsibility 'occupatlons,
.. . (4 . ‘ .

(2) mgles and females reoresented in commsn "leader-helper,” "strOnggr-

H]
s

weaker ," competent incompet;ent"’roles, (3) representatlon Of only-the physn’:ally

.
.

hand1capped and then only in idolated and helpless roles, and (4) representatlon

e
'

" of oldm pedple helpless, 1ncabable, or 1neffectrve. ’
4

*

- t'may.seem that th'e exaxnlnation of materials for bias has bee1§r ca.biided.
. . ‘ . é i r - o N -
too f‘ar., a simp'le‘ 10-minute film.or'a 50-page ,student guide could not possibly #
- - = LY - . v v v .

Ycontain that many bidses, but th®y can. Materials are 411 developed by, pedple,

s - . . - a : 0 ‘P . -

. - N D ¥ o, . - s

and people'suffer‘f;om the effect,s.-of bias-. Nd matter hoWw una\ﬂare the deve-
€ - ' ' ’ .

loper may be of h;.s/he‘r blases, they have a,way of c3reepmg 1§1 és not

[N

-

sugg'ested tﬁat makerlals be. examlned to see that. all former ;oles are rL‘— -

. ~ R '
versed, but Jthat .all individuals and~gro'ups bé\treated as having worth, uniqup_—‘ ’

- 4

s, and capabllltles and rrot t;eat some* ‘as mox"e, worrthy tha.n othovs, Ther‘efore,

)_L - . .
Ht thefuyer beware--not only bf the develOper s b;as bus® of hls/hez’ own.

L4
.
.

a, .o
' Foll%*ng is a checkllthhat will be useful in gagxnu the presence of

) . c e N . - . ! A & *
blas in materlals - * '\ T . Q T e 1 - °
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o,
t

What ;}{é Yyou biaseos and hi:w
' -y 7
the matarials?
' N ("'f “ , - P
, 2. Do the materjals contain
ethnic gr"oups'? o .
N - 4

1.

R *

tioné,.menial of serving
l . » -

4. Do the graphics supp‘or't'the' i

5,

-
. .ethnic groups? .
K]

N

.

1angu§}e

will they effect' your evaiuétion «of

82

k - x

Yo, g -
that is racist or biased agains

.-

e

' “

’
-

- L

deas presented in 3

above?

»

Do the graphics present the current’ styles of dres® of races and,

~-

-

~

t

3. Are races or ethnic groups’presented in stertotypic roles or occupa-
tasks, or as incompetent ‘or confused?

o

6. ﬁow is the langdage andybehavior of races and ethnic g'rou!fs hagdled--

are there’any indications of inadquacg? - . -
‘Z. qu‘a-re older beopl;,%epicted—-are t::hey competent or hélp‘le_ss? l
. = N /
8.. Do the miterials r.epr.eseAnt- pec')p~1e: who are éxceétiqnal?‘
N _,.‘ 9. --Are people v;ith Ve'xcept;ionallities ‘l‘ir‘ni',ted to t}‘;e physj.g:al’ly hémfi—
capped? , {7 - ’ : - . .

* » .
1 * ; ) ! ‘ . *

»

xch

10. D3 the materials inciude‘_s‘ I
havioral problems, hearing i

exceptionalities as giftedhess, be-
airmeri®s, learning disabilities,

mental retardation, multiple handicép;, neurologica} problems, ,
/ ' physical handicaps, and sericus emotional proplems? ’ ) /

’

1l- H'{ are peopleé with e;céptipnalities depicted--as active and imvolved
s ' , with others or isolated and helpless? | ’
v - ) o =
. LN .

12,

“ T .
Do the ma‘t'erial's represent any form of tokenism with respect tqg
" age, ¥ace, sex, or exceptionality? .

L

.o ‘ T
13‘ Are the.matersials freé fri{a}ue' judggrhent in.languag
Y .+ with respegt.to all indiv#als, a'.r\d ggoups?) ., ¥
LI SR A ' ' 4
, .
14.°

H

>

e an'd"gra.?hic's
v

' i. N M . . N ~oa .
Is thé worth’and.uniqueness of all people emphamzer(rathe; .than the
differences that exist? v ey - ‘ ) :

~ . - ’
' v

are_already 1‘5 249 will be q,iscover!d .
. ] v - : o~
Such a discbvery, either by the teacher dbr the students, should.

o
&

There will be ‘times when materialg_that
I : ) N .

. to contain bias.

fhe class shoul@ discuss its ‘gxi-sten&e and possibleg effects’

’

"+ " ‘not be ié}no;ed.

Ty

e on learniﬁg." It is through awareness and understanding that bias will disappear. °

. ] . . .
stence will have 'neg;tive'effects on the students}! attit;udes L

Hiding from its exi

towa‘r‘d t':hemse!ve? 'others‘ education,.and wo':;k. ‘

)
."' Y
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